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F  
From its beginning days serving a single community in
the San Francisco Bay Area, the National Writing Project (NWP) 
has grown into the premier effort to improve writing in America’s
schools. With sites at nearly two hundred universities in all fifty states,
the District of Columbia, Puerto Rico, and the U.S. Virgin Islands,
NWP still maintains its original focus on local communities, their
teachers and schools, and the challenges they face. 

EACH WRITING PROJECT SITE conducts an annual four-week summer institute attended
by experienced teachers of all grade levels and disciplines. To prepare for leadership roles,
these teachers demonstrate their most effective practices, study research, and improve their
knowledge of writing by writing themselves. After the institute, they spark new approaches 
to writing across subjects by offering professional development programs, mentoring other
educators, and sharing resources in their home communities. 

THE TEACHERS featured in this report represent the leadership
cultivated by Writing Project sites. Together with more than 12,000
other active NWP teacher-leaders across the country, they have 
conducted groundbreaking work in the teaching and uses of writing 
in all subject areas and at all grade levels. Whether their attention 
is on English language learners or young survivors of Hurricane
Katrina, they have applied a range of strategies — from making use 
of online research opportunities to publishing student writing — 
to improve learning and lives. They demonstrate how much an
informed, inspired teaching force can accomplish.

GOAL of the
National Writing Project:
To improve student 
writing and learning in
kindergarten through
university classrooms. 
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FROM THE CHAIRMAN OF THE BOARD AND THE EXECUTIVE DIRECTOR

Writing is pivotal to learning. Whatever the course of study 
— math, science, history, or a foreign language — students benefit when they
use writing to understand concepts, to solve problems, to communicate ideas,
and to make sense of what they read. Writing matters throughout the grades 
as well as in the world our students will enter when they graduate, where the
exchange of information will move across continents.

Indeed, today’s youngsters already place a premium on writing as they
spend hours emailing and sending instant messages to friends and family.
They deserve no less than our best effort to teach them to write for academic
and career purposes as well. The National Writing Project (NWP) supports 
teachers in doing exactly that: teaching writing effectively. Recent local and
national studies confirm significant gains for students of teachers who have
participated in NWP programs.

The National Writing Project is proud of its latest accomplishments, in
particular specific programs that respond to the needs of today’s teachers.
The NWP Technology Initiative supports selected local sites as they design professional development
resources for the entire network. Similarly, the National Reading Initiative works with site teams to
develop and distribute to the network the most up-to-date knowledge about teaching academic
literacy. The NWP New-Teacher Initiative reaches out to support our nation’s novice teachers with
classroom approaches for working effectively with students in all subject areas. 

In each case, NWP’s purpose is to provide teachers with the technology, tools, and strate-
gies that will advance student writing and learning. 

ENCOURAGING WRITING in every corner of America takes enormous commitment from a 
great many people. On behalf of NWP sites and the teachers they serve, we thank you for 
supporting the Writing Project. 

Daniel Boggan, Jr.
Chairman of the Board

Richard Sterling
Executive Director

THE MISSION OF THE NATIONAL WRITING
PROJECT is to improve writing and learning in the
nation’s schools. Through its professional development
model, the National Writing Project recognizes the
primary importance of teacher knowledge, expertise,
and leadership.

The National Writing Project believes that access
to high-quality educational experiences is a basic right
of all learners and a cornerstone of equity. Through 
its extensive network of teachers, the National Writing
Project seeks to promote exemplary instruction of
writing in every classroom in America.

The National Writing Project values diversity —
our own as well as that of our students, their families,
and their communities. We recognize that our lives
and practices are enriched when those with whom we
interact represent diversities of race, gender, class,
ethnicity, and language. 

THE GOALS of the National Writing Project are:
• to improve student writing and learning in

kindergarten through university classrooms
• to extend the uses of writing in all disciplines
• to provide schools, colleges, and universities with

an effective professional development model
• to identify, celebrate, and enhance the profes-

sional role of successful classroom teachers. 

teacher knowledge, 
expertise, and leadership
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“What I learned at the summer institute continues to be part
of what I teach every day.” 

When Joe Bellino envisioned Silver International, he intended to help his English language
learners (ELL) improve their reading and writing in English. At the time, he underestimated “the therapeutic
value of a student newspaper for children of war and other traumatic experiences,” and “the impact of getting
published on students’ positive feelings about themselves and their lives in this country.” Now, however, he 
uses the entire experience to empower his ELL students at Montgomery Blair High School in Silver Spring,
Maryland, who also learn the skills of formatting, layout, photography, and even marketing.

Silver International enjoys an audience of students, teachers, parents, and friends, many from around the
world, who read a dazzling variety of stories such as “The Tsunami Affected My Family in Maryland, Too,”
“‘Islam’ Does Not Mean ‘Terrorism’” and “Greeting Customs in India and Other Countries.” A typical issue 
is twelve pages long and might contain the writing of forty to fifty ELL students.

In the larger arena, Joe is in charge of the school program for 320 ELL students from fifty-two countries.
During his thirty-five-year career, he has won seven awards, including the Washington Post’s Agnes Meyer
Outstanding Teacher Award and the U.S. Department of State’s Millennium International Volunteer Award.
Yet Joe says his best hours are spent in class and after school helping individual students learn the writing skills
necessary to tell their stories to the world. And according to Joe, he still benefits from his Writing Project 
experience in 1989. “What I learned at the summer institute continues to be part of what I teach every day. I
came out of the institute with such a clear vision of my role as a teacher of writing.” His students would agree. 

vision
Joe Bellino

Head of the English to Speakers of Other Languages Department,

Montgomery Blair High School, Silver Spring, Maryland

Maryland Writing Project, ’89
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Robin Craft

Primary teacher, North Bay Elementary School, Bay St. Louis, Mississippi

South Mississippi Writing Project, ’96

After Hurricane Katrina, Robin Craft knew she had to re-enter North Bay Elementary
School in Bay St. Louis, Mississippi, even though the building was condemned. “My students write letters to
themselves at the end of the school year,” she explains, “and I invite family members to write and send pictures
too. I mail all of this to my students when they graduate from high school.” Much to her relief, Robin found
the graduation gifts intact, high above the rubble that was once her classroom.

Robin had these precious records of her students’ lives because writing has been the centerpiece of her
classroom ever since she connected with the Writing Project immediately after her college graduation. Now a
ten-year teaching veteran, Robin called on the power of writing when her students returned to attend school in
a FEMA trailer on November 7, 2005. 

Robin and her Writing Project colleague, Stacey Ferguson, asked their students to write about their 
experiences during the hurricane. Immersed in their journals week after week, the students wrote so frantically
that they left out words and punctuation. The two teachers worked with all of the children to shape their 
journal entries into readable prose. In the end, each student produced an illustrated book. “Their dream of
becoming authors has already come true,” says Robin.

At the end of the school day, Robin Craft goes home to another FEMA trailer, where she and her 
family live. While her students engage in their next projects — researching snakes, ant farms, rain forests, and 
sharks — Robin and her family are conducting their own research into rebuilding their home. 

“Their dream of becoming authors has already come true.”
commitment
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“My Writing Project colleagues encourage 
me to do more, and they make me feel valued.”

“My students are learning life,” says Jennifer Gee, a thirteen-year computer science
teacher at William Cullen Bryant Elementary School in Philadelphia. Jennifer uses math, reading, and writing
to instruct her students, third through eighth grade, how to perform every imaginable task from using spell-
check to conducting research.

“Computers are more than playing a game or watching a video,” she tells her class. To prove her point, 
she provides a lesson in financial literacy, framed by writing. Students construct a spreadsheet on which they
compute the price of the car they would most like to buy, along with the insurance, the interest on monthly
payments, and other living expenses. “Suddenly their $80,000 dream car doesn’t look so attractive. I have
them write about what they have learned, particularly about how a computer can help them make good 
life choices.”

Jennifer credits the Philadelphia Writing Project with helping her learn more about her students, the
majority of whom are African American, and about how to tailor a rigorous curriculum around their interests.
The Writing Project also gave Jennifer a number of leadership roles, such as working with colleagues to 
use technology with English language learners. For the past two years, she and another Writing Project teacher-
leader have conducted parent workshops on literacy and technology. Parents learn about websites and word
processing. Together with their children, they write and publish a book. 

For Jennifer, the Writing Project is “a place where real teachers exist, teachers who go beyond the school
day. My Writing Project colleagues encourage me to do more, and they make me feel valued.”

leadership

Jennifer Gee

Computer Science Teacher

William Cullen Bryant Elementary School, Philadelphia

Philadelphia Writing Project, ’02
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Margaret Westmoreland’s high school students learned the value of 
writing as both a practical and expressive tool after Hurricane Katrina hit their home town of Covington,
Louisiana. “Those of us able to evacuate were desperate to know about local conditions — the availability of 
gas and groceries and the accessibility of roads,” Margaret says. “I have a class website, so I correspond a lot with
my students. In this instance, those who could emailed back and forth with stories and critical information.”

When school reopened on October 3, 2005, the students who returned had endured weeks without 
electricity. They found their school, which had served as a shelter, in disarray. “Some of the students were still
in shock and very angry,” Margaret remembers. “Writing helped them make sense of their experiences.” In fact,
the Southeastern Louisiana Writing Project provided teachers with strategies for using writing to deal with loss
and the rebuilding of lives.

Since then, Margaret’s students have written autobiographies, character analyses, summaries of reading and
learning, and research studies. “We do lots of revision,” Margaret says. “I learned from the Writing Project that
you can’t just assign papers and grade them. You have to teach students to revise.

“I am so empowered by the Writing Project. I have the confidence to ask questions, to share what I know,
and to learn more. My students reap the benefits.” 

Margaret is one of six Writing Project teachers at Covington High School. “I grew up in this area and I
graduated from Covington High School, as did many of the current faculty. I know the agony we all experienced
in the wake of Katrina. I also know the comfort that comes from a network of caring colleagues from the
Writing Project.” 

confidence
“Writing helped my students   make sense of their experiences.”

Margaret Westmoreland

English teacher, Covington High School, Covington, Louisiana

Southeastern Louisiana Writing Project, ’02
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Elizabeth Davis and her students at John Philip Sousa Middle School took on their
biggest project ever in 2004. In the heart of Washington, D.C., their school was suddenly scheduled to be 
demolished. Elizabeth saw an opportunity for her students “to be a constructive influence in saving the school
and to understand an important moment in history.” Sousa, her students were to learn, provided one of the
public school cases brought before the U.S. Supreme Court with Brown v. Board of Education.

The students wrote to the board of education and the city council. They wrote to their parents, explaining
the role their school had played in desegregation. They wrote to the principal, requesting an orientation day
for every student, and then they conducted the orientation. Ultimately, they participated in a commemorative 
program with the Congressional Black Caucus. Elizabeth and a student representative also spoke at a Senate
forum. During the year, the students drafted and built a model of a renovated John Philip Sousa Middle
School. A short time later, the board of education allocated funding to renovate the school, retaining its status
as a National Historic Landmark. 

Her use of writing to teach students about their power as citizens came naturally to Elizabeth, a thirty-two-
year veteran teacher. Currently teaching technology education, she says, “Everything we do involves writing.
Because of the Writing Project, I have the tools to teach writing and to use writing to learn.

“The D.C. Area Writing Project has been in this community since 1995. It did not disappear when schools
closed or administrators left,” Elizabeth says. “Teachers need to be challenged, too. The Writing Project is the
reason I’m still teaching.”

Elizabeth Davis

Technology education teacher, John Philip Sousa Middle School, Washington, D.C.

D.C. Area Writing Project, ’95

citizenship
“Because of the Writing Project, I have the tools to teach writing and to use writing to learn.”
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“I never wanted to be a teacher,” says Ben Bates, who spent his early adult years as an
aspiring actor in New York City. Today he and his students have revived the theater arts program at Langston
University, a historically black university in Langston, Oklahoma. The lack of a theater itself has not prevented
them from performing a play every semester, including Raisin in the Sun, Othello, and Porgy and Bess.

Ben cites the need for an income as the reason he started teaching, but credits the Oklahoma State
University Writing Project with saving his teaching career. “I was so frustrated with overcrowded composition
classes and outdated facilities. The summer institute recharged my batteries and encouraged me to try again.”

To teach his students to read well and to communicate with the rest of the world, Ben relies on writing.
“We are working with plays, which forces students to read aloud and to decide how they are going to say each
word. Writing reinforces their understanding of how to read the lines. They write about a character’s thoughts,
about the situation, about how people in the play change. They write their questions about a character. Their
comprehension significantly improves.”

For Ben, “the Writing Project is my best hope to address issues of equity and social justice.” As co-director
of his site’s summer institute and a leader in NWP’s African American Learners Project and Urban Sites
Network, Ben meets teachers from all over the country who “keep me active reading the literature and working
to change inequalities. I want schools like Langston to be on the right side of the digital divide,” he says, “and
now I have a circle of friends and associates who are just as committed as I am.”

Ben Bates

Associate professor, Department of Communication and English,

Langston University, Langston, Oklahoma

Oklahoma State University Writing Project, ’97

“The Writing Project is my best hope 
to address issues of equity and social justice.”

equity
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Alison McDonald

Principal, Life Academy High School, Oakland, California

Bay Area Writing Project, ’94

results
“The Writing Project  kept me in teaching, and it made me a very different administrator.” 

Alison McDonald taught history for twenty-seven years before she became a principal.
“The Writing Project kept me in teaching,” she says, “and it made me a very different administrator. When our
school opened, I immediately devoted our professional development time to literacy strategies for every subject.”

One result is that Life Academy High School of Health and Bioscience — where over 70 percent of the 
students are eligible for free or reduced-price lunch — had the highest scores for writing in the Oakland Unified
School District on the California high school exit exam in 2004–2005. Seventy-three percent of the students
passed — a remarkable jump from 53 percent in the previous year. In November 2004, a state audit judged the
school’s English language learner program to have “the most rigorous overall curriculum of any high school in
Oakland.”

Alison attributes these accomplishments to the school’s small size, the dedication of the staff, and the Bay Area
Writing Project (BAWP). 

Cliff Lee, a fifth-year teacher, is one of the Writing Project teachers who work with Alison. “Prior to 
BAWP, I focused solely on standardized tests and rote activities to prepare for them,” Cliff says. “But once I had
experienced ways to improve thinking and writing and to enjoy academic material, I wanted these experiences for
our students, especially for ELL students. They are still doing well on standardized tests, but they are also working
on challenging, engaging projects.”

Yumi Matsui, a third-year teacher, adds her Writing Project experience to Life Academy. “I was lucky to work
with a BAWP coach for an entire year,” she says, “and then to revisit the whole process of writing and revising 
in the summer institute.” Yumi and Cliff’s eleventh-graders are currently creating a documentary film, the 
culmination of extensive reading and research about the civil rights movement. Student engagement and high-level
learning are everyday events when Writing Project teachers and a gifted Writing Project principal join forces.

Yumi Matsui

Humanities teacher, Life Academy High School, Oakland, California

Bay Area Writing Project, ’05
Cliff Lee

Humanities teacher, Life Academy High School, Oakland, California

Bay Area Writing Project, ’04
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Alabama
Auburn
Birmingham
Huntsville (Normal)
Jacksonville
Mobile
Troy

Alaska
Juneau

Arizona
Flagstaff
Tucson

Arkansas
Conway
Fayetteville
Little Rock

California
Arcata
Berkeley
Chico
Davis
Fresno
Irvine
Long Beach
Los Angeles (2)
Merced
Riverside
San Diego (La Jolla)
San Jose
San Marcos
Santa Barbara
Santa Cruz
Turlock

Colorado
Denver
Fort Collins
Greeley
Pueblo

Connecticut
Fairfield
New Britain
Storrs

Delaware
Newark

District of Columbia

Florida
Fort Myers
North Miami Beach
Orlando
Tallahassee
Tampa

Georgia
Americus
Athens
Kennesaw
Savannah
Statesboro
Valdosta

Hawaii
Honolulu

Idaho
Boise
Moscow

Illinois
Chicago (2)
Normal

Indiana
Fort Wayne
Hammond
Indianapolis
Muncie
New Albany

Iowa
Cedar Rapids
Davenport

Kansas
Manhattan
Wichita

Kentucky
Bowling Green

Hazard

Highland Heights

Lexington

Louisville

Morehead
Murray
Richmond

Louisiana
Baton Rouge
Hammond
Lafayette
Natchitoches
New Orleans

Maine
Orono

Maryland
Baltimore
Salisbury

Massachusetts
Amherst
Boston
North Dartmouth
Worcester

Michigan
Ann Arbor
Big Rapids
Detroit
East Lansing
Grand Rapids (Allendale)
Kalamazoo
Marquette
Rochester
Saginaw Valley
Ypsilanti

Minnesota
Minneapolis

Mississippi
Cleveland
Hattiesburg
Itta Bena
Long Beach
Lorman
Oxford
Starkville

Missouri
Columbia
Kansas City
St. Joseph
St. Louis

Montana
Missoula

Nebraska
Lincoln

Nevada
Elko
Las Vegas
Reno

New Hampshire
Plymouth

New Jersey
Camden (Glassboro)
New Brunswick
Trenton (Lawrenceville)

New Mexico
Albuquerque
Farmington
Gallup
Las Cruces
Roswell

New York
Albany
Buffalo
Long Island (Garden City)
New York City
New Paltz
Utica

North Carolina
Charlotte
Raleigh

North Dakota
Grand Forks
Minot

Ohio
Columbus
Kent
Mansfield
Oxford

Oklahoma
Norman
Stillwater

Oregon
Ashland
Eugene
La Grande
Portland
Salem

Pennsylvania
Allentown (Fogelsville)
East Stroudsburg
Harrisburg (Middletown)
Indiana
Mansfield
Philadelphia
Pittsburgh
West Chester

Puerto Rico
San Juan

Rhode Island
Providence

South Carolina
Charleston
Clemson
Columbia
Conway
Florence
Rock Hill
Spartanburg
Sumter

South Dakota
Mission
Vermillion

National Writing Project SitesTennessee
Martin
Murfreesboro

Texas
Arlington
Austin
Brownsville
Dallas (Denton)
El Paso
Houston
Huntsville
Laredo
San Angelo
San Antonio
San Marcos

Utah
Logan

Vermont
Burlington

Virgin Islands 
St. Croix

Virginia
Arlington (Fairfax)
Charlottesville
Norfolk
Williamsburg
Wise

Washington
Ellensburg
Seattle

West Virginia
Huntington
Morgantown
South Charleston

Wisconsin
Oshkosh
Milwaukee

Wyoming
Laramie
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FROM STUDENT ACHIEVEMENT DATA

In an independent national scoring of student writing, NWP students’ writing improvement outpaced that of
students in carefully constructed comparison groups.1

A national study of third and fourth grade students of NWP teachers, conducted by the Academy for
Educational Development, showed significant improvement in writing achievement over the course of every
school year during the three years of the study (1999-2002).2

FROM PARTICIPANT SURVEY RESULTS

A majority of NWP teachers report that they now use techniques in their classrooms that have been 
statistically correlated to higher achievement levels on the National Assessment of Educational Progress.3

More than eight out of ten teachers who participate in Writing Project summer institutes believe that the
benefits to their students extend beyond the writing classroom to all areas of the curriculum.3

FROM PUBLIC OPINION RESEARCH

Seven in ten Americans believe writing should be taught across all subjects and grade levels, and they believe
this should happen immediately.4

1 National Writing Project. 2006. Local Site Research Initiative Report: Summary Report of National Results. Berkeley, CA: National Writing Project.
2Academy for Educational Development. 2002. National Writing Project: Findings from a Three-Year Evaluation. New York: Academy for Educational Development. 
3 Inverness Research Associates. 2005. The National Writing Project, Client Satisfaction and Program Impact: Results from a Satisfaction Survey and Follow-up Survey of Participants at 2004 Invitational

Institutes. Inverness, CA: Inverness Research Associates.
4 Belden Russonello & Stewart. 2005. Learning to Write, Writing to Learn: Americans’ Views of Writing in Our Schools: A Report of a National Public Opinion Survey. (Conducted for the National
Writing Project.) Washington, DC: Belden Russonello & Stewart.

DATA AT A GLANCE 
2004-2005

195

Number of Writing Project sites

50

Number of states with NWP sites                          
(plus Washington, D.C., Puerto Rico, and the U.S.
Virgin Islands)

135,835

Number of teachers served by NWP programs 

5,752

Number of school administrators served by NWP 
programs

7,288

Total number of programs conducted by NWP sites 

12,402

Number of teacher-leaders conducting 
programs at sites 

(Data Source: Inverness Research Associates, Preliminary Key Figures, January 2006)

EVALUATOR’S STATEMENT
Over the past two decades we have studied dozens of
teacher development projects across the nation.
Whether they focus on the teaching of mathematics,
science, or history, many of these projects have
explored the uses of writing to fortify both teacher
learning and student learning. We have conducted
multi-year studies of the teaching of writing as part 
of the elementary science curriculum. Our research
shows that well-designed writing instruction improves
students’ scientific inquiry skills and their under-
standing of science vocabulary and concepts. In turn,
asking students to write in the context of science
strengthens their logical thinking and their skills in
purposeful written communication. Roughly 40 
percent of the National Writing Project’s teacher-
consultants teach in multisubject classrooms or 
specialize in content areas other than the language
arts. The infusion of writing into their classrooms 
and their leadership in using writing to support 
learning in other disciplines are major contributions
of NWP. This leadership capacity enables local NWP
sites to help teachers of all subjects improve their 
students’ learning through writing. 

Mark St. John, Ph.D.
Inverness Research Associates
June 2006

Research



page twenty-two page twenty-three

STATEMENT OF FINANCIAL POSITION
For years ended September 30, 

2005 2004

ASSETS
Cash and cash equivalents $ 787,819 $ 617,666 
Investments, short term 625,767 713,550 
Investments, long term - 157,080 
Accounts and interest receivable 22,170 30,289 
Grant receivable 1,300,000 1,200,000 
Prepaid expenses 88,624 114,941 
Furniture and equipment, net 355,520 226,524 

Total Assets $ 3,179,900 $ 3,060,050 

LIABILITIES 
Accounts payable $ 1,181,000 $ 1,103,071 
Accrued expense 134,935 121,522 
Deferred revenue 128,277 159,000 
Total Liabilities $ 1,444,212 $ 1,383,593 

NET ASSETS
Unrestricted $ 1,695,688 $ 1,651,457 
Temporarily restricted 40,000 25,000 
Total Net Assets $ 1,735,688 $ 1,676,457 

Total Liabilities and Net Assets $ 3,179,900 $ 3,060,050 

STATEMENT OF ACTIVITIES
For years ended September 30, 

2005 2004
Temporarily Temporarily 

Unrestricted Restricted Total Unrestricted Restricted Total

REVENUES AND OTHER SUPPORT
Federal grant $ 17,893,800 $ - $17,893,800 $ 16,889,500 $ - $ 16,889,500 
Other grant revenue & contributions 341,219 45,000 386,219 382,387 63,668 446,055 
Publications 58,013 - 58,013 64,665 - 64,665 
Net investment and other interest income 34,266 - 34,266 12,426 - 12,426
Net assets released from restrictions 30,000 (30,000) 0 108,998 (108,998) 0

Total Revenues and Other Support $ 18,357,298 $ 15,000 $18,372,298 $ 17,457,976 $ (45,330) $ 17,412,646 

EXPENSES
Program services

Writing project developments 16,486,830 - 16,486,830 16,044,629 - 16,044,629 
Supporting services

Management and general 1,826,237 - 1,826,237 1,254,132 - 1,254,132 

Total Expenses $ 18,313,067 $ 0 $18,313,067 $ 17,298,761 $ 0 $ 17,298,761 

CHANGE IN NET ASSETS 44,231 15,000 59,231 159,215 (45,330) 113,885 

NET ASSETS AT BEGINNING OF YEAR 1,651,457 25,000 1,676,457 1,492,242 70,330 1,562,572 
NET ASSETS AT END OF YEAR $ 1,695,688 $ 40,000 $ 1,735,688 $ 1,651,457 $ 25,000 $ 1,676,457 

A complete copy of the organization’s financial statements, audited by Grant Thornton LLP,
is available upon request from National Writing Project, 2105 Bancroft Way, #1042,
Berkeley, CA 94720-1042.

SUPPORT
Support for the National Writing Project is provided by the U.S. Department of Education, foundations, corporations,
universities, and K–12 schools. 

Financial Summary
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