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The mission of the National Writing Project is to improve writing 

and learning in the nation’s schools. Through its professional 

development model, the National Writing Project recognizes the 

primary importance of teacher knowledge, expertise, and leadership.

The National Writing Project believes that access to high-quality 

educational experiences is a basic right of all learners and a 

cornerstone of equity. Through its extensive network of teachers, the 

National Writing Project seeks to promote exemplary instruction of 

writing in every classroom in America.

The National Writing Project values diversity—our own as well 

as that of our students, their families, and their communities. We 

recognize that our lives and practices are enriched when those 

with whom we interact represent diversities of race, gender, class, 

ethnicity, and language. 

The goals of the National Writing Project are:

• to improve student writing and learning in kindergarten through 

university classrooms

• to extend the uses of writing in all disciplines

• to provide schools, colleges, and universities with an effective 

professional development model

• to identify, celebrate, and enhance the professional role of 

successful classroom teachers. 

Mission Statement
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Learning to write has never been more important than it is at this moment. The sheer volume of 

electronic communications—the hundreds of emails many of us face daily—demonstrates the 

growing dependence on writing as a way of doing business. Today’s students must prepare for a 

fast-paced, highly interactive, global world in which writing skills will continue to be essential. 

Even closer at hand, students need expert writing instruction at every grade level for their ongoing 

academic success. Writing, whether on paper or online, is a threshold skill, essential if students are 

to prosper in college and the workplace. 

Thus, the future of the National Writing Project (NWP) has never been brighter nor our work 

more challenging. After more than thirty years of establishing the NWP as a model for the highest-

quality professional development in the country, we have the privilege and responsibility of leading 

a new generation of teachers whose substantial knowledge about teaching writing will benefi t a 

new generation of students. 

Indeed, to reach America’s new generation of students, teachers 

must be prepared in several ways. Today there are close to fi fty 

million students in our schools. Nearly ten million K–12 students 

speak a language other than English at home. All students 

deserve teachers who are experts not only in their subject areas 

but also in helping students know how to write and read in those 

subject areas. 

The task ahead makes it imperative that teachers in all parts 

of the country have access to a writing project site. For our 

country’s novice teachers, NWP sites have designed programs that 

recognize their “newness” while providing the same high-quality 

and rigorous professional development offered to veteran teachers. 

The National Writing Project also has begun a pilot initiative that 

will enable teachers to use technology for extensive learning experiences for their 

students. To promote academic literacy, NWP has undertaken a program to study 

the most current knowledge about teaching reading and writing to students in grades four through 

twelve whose task is to understand and produce informational content in all subject areas. We have 

written more fully about these initiatives in this report. 

Leading a new generation takes enormous commitment from all of us. On behalf of NWP’s 189 

sites and the teachers they serve, we thank you for supporting the writing project.

DANIEL BOGGAN, JR.
Chairman of the Board

RICHARD STERLING
Executive Director

From the Chairman of the Board and Executive Director Leading a New Generation 

For three decades, the National Writing Project (NWP) has improved the teaching 
of writing in America. Now NWP’s successful professional development model is 
reaching a new generation of teachers and their students. The National Writing 
Project numbers 189 sites located in universities in fi fty states, the District of 
Columbia, Puerto Rico, and the U.S. Virgin Islands. Each site conducts an annual 
summer institute attended by experienced local teachers of all grade levels and 
disciplines. Together, these teachers prepare for leadership roles by demonstrating 
their most effective practices, studying research, and improving their knowledge 
of writing by becoming writers themselves. After the institute, writing project 
teachers conduct project-sponsored programs in their own schools and in 
neighboring schools and districts. Through their knowledge and leadership, they 
improve the teaching of writing and student learning in their home communities.

This approach—the steady building of teacher leadership, relevant local 
programs, and research—is key to addressing the challenges ahead. It has been 
projected that the nation’s school districts will need to hire more than two million 
new teachers by 2009.1 A central goal of the National Writing Project is to place a 
site within reach of every teacher in the country. 

The National Writing Project is well suited to lead a new generation of teachers. 
Collectively, NWP sites cultivated a corps of 12,238 active teacher-leaders in 2004. 
Throughout this report are stories of those experienced teachers and their more 
novice counterparts, teachers brought together by the writing project to focus on 
improving outcomes for a new generation of students. Similarly, the project has 
created a new generation of sites, programs, and research studies, all of which 
respond to the need for an informed and inspired teaching force. America’s 
students deserve no less.

Dear Friends,

2
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Academic Director, Renaissance Arts Academy, Los Angeles

1990 UCLA Writing Project Summer Institute

“Because of the writing project, I stayed in teaching,” says Sidnie Myrick, who was a fi fth and sixth grade 
teacher when she attended her fi rst summer institute at the UCLA Writing Project in 1990. “I felt so 
unprepared,” she explains, “but the writing project completely changed my approach to teaching and my 
comfort level. Suddenly I had strategies for helping students have access to content knowledge.”

A teacher for seventeen years in South Glendale, California, Sidnie worked with English language learners 
almost exclusively. The writing project became her touchstone. “I just kept coming back and coming back,” 
she says, “to Thursday night discussions, to Saturdays at UCLA, to presenting at the Chancellor’s Conference, 
and eventually, to giving workshops in local schools.” 

Leadership opportunities through the UCLA Writing Project gave Sidnie the confi dence and skills to take 
on more roles. She pioneered a writing project coaching effort in two high schools, two middle schools, 
and ten elementary schools in the Los Angeles Unifi ed School District (LAUSD). In another high school, 
she developed a literacy program for ninth-graders whose test scores were foundering. As a distinguished 
literacy instructor in residence at California State University at Los Angeles, she served as a mentor to 
teaching credential candidates. By all counts, Sidnie’s leadership has reached hundreds of teachers.

In 2003, Sidnie cofounded a charter school in Los Angeles called Renaissance Arts Academy. The twelve 
faculty members, all new to teaching, took part in two weeks of writing project workshops during the 
summer. Their students—60 percent speak Spanish at home and 12 percent are in special education—are 
the real benefi ciaries. After its fi rst year, Renaissance Arts ranked sixth out of 86 middle schools in LAUSD, 
based on standardized test scores, and ninth out of 73 K-12 charter schools in all of Los Angeles county. 
Indeed, Sidnie Myrick’s decision to stay in education has changed the learning environments and lives of 
colleagues and students alike. 

Leading a New Generation 
of  Teachers

Sidnie Myrick

This generational pair represents the National Writing Project’s capacity to support teachers at all stages 
of their careers. Experienced teachers like Sidnie Myrick offer their newer colleagues like Reynaldo 
Macias a wealth of classroom strategies that, in turn, improve student opportunities for success.

“Writing is a 
powerful tool 
that helps 
my students 
analyze.”

History Teacher, Mark Twain Middle School, Los Angeles

2004 UCLA Writing Project Summer Institute

History teacher Reynaldo Macias exemplifi es the new generation of teachers. 
Like many of his colleagues, he feels pressed for time as he tries to help his 
students at Mark Twain Middle School in Los Angeles meet state standards. 
“Teaching writing and reading always seemed an additional burden,” he explains. 
But when the school literacy coach pointed Reynaldo 
to the UCLA Writing Project, he became a “wholesale 
convert.”

During the 2004 summer institute, Reynaldo learned 
how to teach reading and writing to accelerate 
student learning. As a result, he says, “the level of 
thinking and discussion in my classroom is more 
advanced than in past years. For example, now I 
ask students to write down their thoughts before 
they speak. Talking alone sometimes lets them fl oat 
away.”

Reynaldo is already planning his fi rst workshop for 
middle school teachers. He brings to this endeavor 
his signifi cant knowledge of content, along with 
the strategies he has learned for improving student 
achievement. “Writing is a powerful tool that helps 
my students analyze. Reading our writing together 
also affects the way we think. It’s a two-way process.”

Reynaldo Macias 
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Kindergarten Teacher, Tobias International School, Kyle, Texas

2004 Central Texas Writing Project Summer Institute

Proudly teaching writing to kindergarteners in the small town of Kyle, Texas, 
Natalie Armenta represents a new generation of teachers who look to the writing 
project for support. In 2004 she attended the summer institute of the Central 
Texas Writing Project at Texas State University. Now she has already conducted 
her fi rst writing project workshop for local teachers. 
Natalie confesses she was “very, very nervous” when 
she introduced herself as “a teacher just like you.” 
The experience turned out to be a major success as 
Natalie demonstrated how she teaches writing and uses 
resources with her students.

What kinds of approaches did Natalie share with her 
colleagues? First of all, she had to convince them that 
young children can write. “From day one, you are a 
writer in my class,” she emphasizes. Natalie and her 
students compose “the message of the day,” a writing 
activity that lends itself to simultaneous lessons in skills 
and high-frequency words. Reading and writing go 
together in Natalie’s classroom. The patterns in books—
“if I were a zebra”—become patterns for writing. “I 
model for my students,” Natalie explains. “I say, ‘This is 
how you do it. This is where you put a space.’” Students 
keep journals and they have their own writing boards 
that fi t neatly in their laps so they can write as their 
teacher writes. Natalie teaches at Tobias International 
School, where students receive instruction in both 
English and Spanish.

For Natalie, the writing project has been personally and 
professionally uplifting. “It has given me an opportunity 
to be a leader,” she says, “and a community that is 

important in my life.”

Liz Stephens (left) visits Natalie Armenta’s classroom where kindergarteners write every 
day. Fresh from the 2004 summer institute, Natalie (right) fi nds the writing project’s 
professional community important to her teaching and uplifting to her personally.

Associate Professor, Texas State University, San Marcos

1990 Greater Houston Area Writing Project Summer Institute

Liz Stephens began her teaching career as a 10-year-old. Assigned to watch over fi rst-, second-, and 
third-graders as they got off the school bus each morning, she relished the role. Later, when she became 
a secondary teacher of English, journalism, and psychology, Liz’s time-tested love of education paid off. 
In 1990 she received an invitation from the Greater Houston Area Writing Project to join the summer 
institute. To participate, Liz drove three hours a day—hours she considers well spent. “Because of the 
institute, I became a more refl ective teacher. I thought more about theory,” she explains. “The institute was 
also a turning point because it started me on the path to a graduate education.”

Degree in hand, Liz began teaching at Texas State University in San Marcos. In 1998 she submitted a 
proposal to NWP to establish the Central Texas Writing Project. “As soon as I learned that we were a site, I 
got in the car and drove to more than twenty school districts, taking with me the little brochure I’d made at 
home.” Teachers in the area responded with enthusiasm. 

As a writing project director, Liz, along with her site leaders, has paved the way for the next generation 
of teachers through a myriad of programs, including summer institutes, advanced institutes, inservice 
programs, study groups, and young writers’ camps. In one program—Project Alcanzar—teacher-
researchers assess the impact of classroom strategies on English language learners. “We offer teachers the 
immediate opportunity to extend what they know,” Liz says. “We also emphasize technology because the 
next generation of teachers has to know how to use the Internet for teaching and learning.”

Liz’s infl uence spans across the state of Texas as well as the United States. She directs the Texas state 
network of writing project sites, where three of the ten sites are new, and she serves on the national 
leadership team for the NWP New-Teacher Initiative. As she did in her early years, Liz Stephens is 
watching over those who come after her.

liz Stephens

of  Teachers

“From day 
one, you are a 
writer in my 
class.”

Leading a New Generation 

Natalie Armenta 
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The NWP New-Teacher Initiative currently supports eighteen sites in eleven 
states and the District of Columbia in creating model programs for new 
teachers in urban and rural schools and districts. Participants in these 
programs share a common bond: teaching has turned out to be much more 

diffi cult than they anticipated. For example, the fi rst 
participants who appeared at an Oklahoma State 
University Writing Project meeting for new teachers 
in Tulsa were mostly transfers from the business 
world to the classroom. Their idealism was sorely 

tested and they were close to abandoning the whole enterprise. They were soon 
joined by others: new teachers of math and science; special education and 
English language learner teachers; and counselors and librarians. Everyone had 
a story. The auto body shop repairman felt called to be a teacher until he met 
his students, who had spent weeks in the care of substitutes. A new teacher who 
arrived with red-rimmed eyes told how she had no sooner set up her fi rst-ever 
classroom than she was transferred to another high school. 

The Oklahoma State University Writing Project has provided programs for 75 
novice teachers in Tulsa over the last two years, introducing them to strategies 
for teaching writing and reading in all content areas, organizing time, planning 
lessons, handling paper work, and de-escalating behavior problems. 

Initially funded by NWP, the Oklahoma new-teacher program is now supported 
by the Tulsa Public Schools. In 2004, 125 Tulsa teachers signed up to participate 
in its programs, which include summer institutes and monthly meetings during 
the school year. Novice teachers are guided by more experienced teachers. The 
most frequent participant comment is “I am not alone.” Describing themselves as 
“tired and frazzled” when they entered the teacher program, those who now call 
themselves alumni have important lessons to pass on. Indeed, these very alumni 
recently conducted a workshop for yet another new group of teachers. It was 
called “Survivor.” 

 1 Ingersoll, R. 2002. “The Teacher Shortage: A Case of Wrong Diagnosis and Wrong Prescription.” Adapted for NCTAF from 
NASSP Bulletin  86 (631): 6–31.

(From left) Stephanie Cagle and Eileen Simmons, veteran writing project teachers, join 
novice teachers Holly Blunk and Amanda Markam at a monthly meeting of the New-Teacher 
Initiative. Teachers in this program represent kindergarten through high school classrooms 
and all subject areas.

Nationwide, 46.2 percent of teachers 

leave the profession after fi ve years.1

Leading a New Generation 
of  Programs

New-Teacher 
Initiative
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It comes as no surprise to users of the Internet that 96 percent of websites 
contain nonfi ction, informational text.1 For the new generation to be successful 
in the “Information Age,” students must have strong informational reading 
and writing skills. Yet their fi rst encounter with a history textbook or science 

article often marks the moment when students stumble. To 
understand the challenge students face and to prepare them 
for a world packed with information, the National Writing 
Project, with funding from the Carnegie Corporation of New 
York, has created the National Reading Initiative (NRI).

Through the NRI, site teams from eight states—Alabama, 
California, Illinois, Michigan, Mississippi, New York, Pennsylvania, and 
South Carolina—are studying the most up-to-date knowledge about teaching 
academic literacy. According to Cheryl Foster, coordinator for the local effort in 
Mississippi, “The good work we do with teachers will get even better.”

Cheryl’s site, the Mississippi State University Writing/Thinking Project in 
Starkville, Mississippi, has an eighteen-year history of providing professional 
development programs to teachers in all subject areas. To these successful 
workshops, local Mississippi writing project teachers will add new school-based 
models, emphasizing the unique demands that reading poses in different content 
areas—for example, in mathematics, science, or history. The new models will 
also demonstrate the ways that reading and writing are linked in each subject 
area. “Conventional professional development often separates reading and 
writing,” Cheryl points out. “Instead, we are fi nding new ways to help teachers 
understand the literacy demands of their particular academic areas, demands 
that appear both on the page and on the screen.” 

The NWP National Reading Initiative is beginning its second year of a three-year 
design to develop materials and approaches to reading comprehension for use by 
all writing project sites.

(From left) Kim Payne, Jeremy Wilkins, and Tanisha Rushing compare strategies for teaching 
reading and writing in their respective disciplines—English, science, and history.

Leading a New Generation of  Programs

Approximately eight million young people between 

fourth and twelfth grade struggle to read at grade 

level. Some 70 percent of older readers require some 

form of remediation. Very few of these older struggling 

readers need help to read the words on a page; their 

most common problem is that they are not able to 

comprehend what they read.1

National 
Reading 
Initiative

1 Carnegie Corporation of New York. 2004. Report from Carnegie Corporation of New York: Reading Next, A Vision for Action and 
Research in Middle and High School Literacy. New York: Alliance for Excellent Education, p. 3.
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Nebraska high school teacher Cathie English says her students stay up all night 
to create digital stories, combining electronic photos, writing, and music. They 
have won awards for their websites, which feature interviews with patients in 
nursing homes. No wonder Cathie and her colleagues want to take advantage of 

new technologies in the classroom. The question 
is, where do they turn to learn more?

“We depend on the writing project,” Cathie 
says. “We don’t have people in our districts to 
teach us.” So the Nebraska Writing Project at 
the University of Nebraska, Lincoln, hosted an 

institute last winter that brought teachers together to learn from each other. One 
teacher got help with his plan to create an online, student-written magazine. 
Another demonstrated how to teach students to write book reviews for the school 
Web pages. And everyone contributed to a new discussion board for the writing 
project site, one that enables teachers from remote regions of the state to talk 
with their colleagues about teaching writing.

Over the last two years, NWP has supported 25 sites in developing programs 
that bridge the gap between pen-and-paper assignments and those that invite 
students to learn and communicate using multimedia. In addition, 163 sites 
receive funding for a local technology leader who helps others at the site learn 
how to use technology to support both professional development and classroom 
activities. In 2005 NWP launches a new technology initiative that will expand 
the number of professional development programs focused on teaching with 
technology. Eleven sites will conduct pilot programs aimed at helping teachers 
make the most of technology for classroom learning. 

In Nebraska, Cathie English uses technology to extend the classroom itself. Her 
students post their comments about the novels they are reading on an electronic 
discussion board, and parents are invited to join the conversation. “Students 
have to think carefully about what they are saying because the audience is wide,” 
Cathie explains. “Most important, students are learning skills that will change 
their lives and their career opportunities.”

Leading a New Generation of  Programs

NWP Programs 
in Technology

Jason McIntosh (center), webmaster for the Nebraska Writing Project, shows off the new 
discussion board for teacher-to-teacher conversations. Looking on are Nebraska teachers 
(from left) Connie Healey, Cathie English, Jeff Grinvalds, Cyndi Dwyer, and Dwight Thiemann.

“Students are 
learning skills 
that will change 
their lives and 
their career 
opportunities.”
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U.S. Virgin Islands
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LA
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IL
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WV
VA

NC

SC
GA

FL

HI

AK

Puerto Rico

PA

NY

NH
VT

ME

MA

RI
CT

NJ

DE
MD

NEBRASKA
 Lincoln

NEVADA
 Elko
 Las Vegas
 Reno

NEW HAMPSHIRE
 Plymouth

NEW JERSEY
 Camden (Glassboro) 
 New Brunswick
 Trenton (Lawrenceville)

NEW MEXICO
 Farmington
 Gallup
 Las Cruces
 Roswell

NEW YORK
 Albany
 Buffalo
 Long Island (Garden City)
 New York City
 New Paltz
 Southampton

NORTH CAROLINA
 Charlotte
 Charlotte City
 Raleigh

NORTH DAKOTA
 Grand Forks
 Minot

OHIO
 Columbus
 Kent
 Mansfi eld
 Oxford
 Toledo

OKLAHOMA
 Norman
 Stillwater

OREGON
 Ashland
 Eugene
 La Grande
 Portland
 Salem

PENNSYLVANIA
 Allentown (Fogelsville)
 East Stroudsburg
 Harrisburg (Middletown)
 Indiana
 Mansfi eld
 Philadelphia
 Pittsburgh
 West Chester

PUERTO RICO
 San Juan

RHODE ISLAND
 Providence

SOUTH CAROLINA
 Charleston
 Clemson
 Columbia
 Conway
 Florence
 Rock Hill
 Spartanburg
 Sumter

SOUTH DAKOTA
 Mission
 Vermillion

TENNESSEE
 Martin
 Murfreesboro

TEXAS
 Arlington
 Austin
 Brownsville
 Dallas (Denton)
 El Paso
 Houston
 Laredo
 San Angelo
 San Marcos
 Texarkana

UTAH
 Logan

VERMONT
 Burlington

VIRGIN ISLANDS
 St. Thomas

VIRGINIA
 Arlington (Fairfax)
 Charlottesville
 Norfolk
 Williamsburg
 Wise

WASHINGTON
 Ellensburg
 Seattle

WEST VIRGINIA
 Huntington
 Morgantown
 South  Charleston

WISCONSIN
 Oshkosh
 Milwaukee

WYOMING
 Laramie

ALABAMA
 Auburn
 Birmingham
 Huntsville (Normal)
 Jacksonville
 Mobile
 Troy
 Tuscaloosa

ALASKA
 Juneau

ARIZONA
 Flagstaff
 Tucson

ARKANSAS
 Conway
 Fayetteville
 Little Rock

CALIFORNIA
 Arcata
 Berkeley
 Chico
 Davis
 Fresno
 Irvine
 Long Beach
 Los Angeles (2)
 Merced
 Riverside
 San Diego (La Jolla)
 San Jose
 San Marcos
 Santa Barbara
 Santa Cruz
 Turlock

COLORADO
 Denver
 Fort Collins
 Greeley
 Pueblo

CONNECTICUT
 Fairfi eld
 Storrs

DELAWARE
 Newark

DISTRICT OF COLUMBIA

FLORIDA
 Fort Myers
 North Miami Beach
 Orlando
 Tallahassee
 Tampa

GEORGIA
 Americus
 Athens
 Kennesaw
 Savannah
 Statesboro
 Valdosta

HAWAII
 Honolulu

IDAHO
 Boise
 Moscow

ILLINOIS
 Chicago (2)
 Normal

INDIANA
 Fort Wayne
 Hammond
 Indianapolis
 Muncie
 New Albany

IOWA
 Cedar Rapids
 Davenport

KANSAS
 Manhattan
 Wichita

KENTUCKY
 Bowling Green
 Hazard
 Highland Heights
 Lexington
 Louisville
 Morehead
 Murray
 Richmond

LOUISIANA
 Baton Rouge
 Hammond
 Lafayette
 Natchitoches
 New Orleans

MAINE
 Orono

MARYLAND
 Baltimore
 Salisbury

MASSACHUSETTS
 Amherst
 Boston
 North Dartmouth
 Worcester

MINNESOTA
 Minneapolis

MISSISSIPPI
 Cleveland
 Hattiesburg
 Itta Bena
 Long Beach
 Lorman
 Oxford
 Starkville

MISSOURI
 Columbia
 Kansas City
 St. Joseph
 St. Louis

MONTANA
 Missoula

MICHIGAN
 Ann Arbor
 Big Rapids
 East Lansing
 Grand Rapids (Allendale)
 Kalamazoo
 Marquette
 Rochester
 Saginaw Valley
 Ypsilanti
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Eighteen years before she became a writing project director, Cindy O’Donnell-
Allen was a high school senior in the English class of a writing project teacher. 
Her previous experiences in school had been somewhat discouraging. “Even 
though I aspired to be a writer,” she said, “I had nervously come to the conclusion 

that writers were born, not made, because in 
my experience, my teachers assigned writing 
and corrected our mistakes, but they didn’t 
really teach us how to write in the fi rst place. 
. . . I knew something was different about Mr. 
Ford’s class.”1

Years later, it was Kelly Ford who recommended that Cindy attend the summer 
institute of his alma mater, the Oklahoma Writing Project, after she had become 
an English teacher. “Just say ‘yes,’” he instructed. Cindy, like so many institute 
participants, reports that the project changed her teaching life. “It gave me 
connections to a professional community of teachers who were willing to share 
their ideas and listen to mine. I started giving workshops around Oklahoma. The 
institute was also the inspiration to work on my master’s degree, and, ultimately, 
the subject of my doctoral dissertation was a writing project teacher-research 
group,” she says.2

But when she joined the Department of English at Colorado State University, 
Cindy had no replacement for the writing project site she had left behind. “I 
was a writing project indigent,” she remembers, “a person without a home.” So 
when the National Writing Project came calling, Cindy just said “yes” one more 
time. The Colorado State University Writing Project, under Cindy’s directorship, 
is now beginning its third year. Already the project has conducted two summer 
institutes, has signed inservice contracts with three districts, and has established 
a young writers’ workshop. Cindy’s dream that her own children will have writing 
project teachers is closer to reality and her new professional home is taking 
shape. 

1 O’Donnell-Allen, C. Forthcoming.  “A Room of Our Own: Alternative Spaces for Authentic Practices.” Statement. 
N.p.: Colorado Language Arts Society. 

2  Ibid. 

Colorado site directors (from left) Julie Robinson, Rick VanDeWeghe, Cindy O’Donnell-
Allen, and Kathryn Dvorsky have imported their writing project experience from sites 
elsewhere and put it to use in their Rocky Mountain communities.

Leading a New Generation of  Sites

Site Leadership
Development

1716

“[The Writing Project] 
gave me connections 
to a professional 
community of teachers 
who were willing to 
share their ideas and 
listen to mine.”



Colorado State University Writing Project, founded by Cindy O’Donnell-Allen 
in Fort Collins in 2003, had a distinctively different beginning from sites that 
emerged in the early years of the project. In the 1970s, for example, local 
university-based sites started from scratch, their founders having no prior 

encounters with the writing project model of 
professional development. Today it is typical for a 
new site to have had some earlier affi liation with 
NWP, whether it be the enthusiastic endorsement of a 
university administrator or the evolution to site leader 
of a writing project participant like Cindy. 

NWP site leaders in the new generation, then, can accelerate the growth of their 
sites and establish programs more quickly than leaders could 30 years ago. They 
read the landscape more quickly. They reach schools sooner. They have many 
more models, supplied by NWP, of how to pay 
attention to local issues in education, of how to 
help teachers meet standards, of how to develop 
a professional community with locally relevant 
programs. In addition to the materials, site 
visits, budget planning, and institutes for new 
directors provided by NWP, local site directors 
have an invaluable inheritance: the work of an 
entire generation of site directors who preceded 
them.

Directors of three Colorado sites, for example, 
migrated from other writing project sites in 
New Mexico, Oklahoma, and Nevada, where 
they learned the ropes. The fourth and newest 
Colorado site director began with a satellite 
site last year, with Cindy O’Donnell-Allen as her 
mentor and guide. The NWP goal of putting a 
site within reach of every teacher in America is 
fueled by a dedicated and knowledgeable new 
generation of site leaders. 

Youth &
Community

707

Summer
Institutes

195

Inservice

Continuity

youth & Community

Summer Institutes

Continuity
2,204

Inservice
3,765

Numbers of Programs Offered by NWP Sites

Collectively in 2004, National Writing Project sites provided 6,871 programs, led by 
teacher-leaders. New sites are better equipped than ever to establish programs that meet 
the needs of their neighborhood schools, their area teachers, and their communities.

Leading a New Generation of  Sites

Site 
Development

As professional 
development spaces go, 
writing projects aren’t 
canvas tents pitched on 
temporary campsites; 
they’re brick-and-mortar 
structures with plenty of 
room for expansion.

—Cindy O’Donnell Allen
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The National Writing Project Legacy

Second-grade teacher, Bryte Elementary 
West Sacramento, California

1996 Area 3 Writing Project Institute 
University of California, Davis

2004 California Teacher of the Year 

Since the institute, I have met every single month to talk with 
my writing project colleagues about ways we can improve our 
schools and about workshops we can offer. My own teaching 
has improved enormously. My students and I write to the 
parents every week and they write back, many practicing their 
English. One week after 9/11, my second-graders wrote a 
book together called Some People Are Brave. This year it was 
published.

Dawn Imamoto Tom Meyer

Director, Hudson Valley Writing Project 
Assistant Professor, Secondary Education 
SUNY at New Paltz, New York

1991 Bay Area Writing Project Summer Institute 
University of California, Berkeley

The writing project taught me to never be satisfi ed 
with “what is”  when there could be something 
better. Since my watershed experience in the summer 
institute, I have wanted to be with colleagues who 
challenge and inspire me. My appreciation for the 
hard questions writing project participants ask of each 
other led me to graduate school. Now, as a writing 
project director, I work closely with other teachers 
who want to make themselves and their students more 
successful. 

Director of Secondary Innovative Programs 
Trenton Public Schools

1991 Philadelphia Writing Project Summer Institute 
University of Pennsylvania

I came to the writing project as a special education teacher. 
Because many of the other teachers at my high school 
also had writing project experience, we were able to work 
together to improve student learning through writing. We 
constructed projects for our students, shared our teaching 
approaches with each other, and opened up our classrooms 
to the community. I learned what can happen when 
teachers act collectively to bring about change in their 
school.

Diane Waff

Associate Commissioner, Kentucky Department of Education 
Offi ce of Academic and Professional Development

1987 Louisville Writing Project Summer Institute
University of Louisville, Kentucky

If it were not for the writing project, I would not be an 
educational leader. My experience in the summer institute helped 
me improve my students’ writing achievement and gave me the 
skills and opportunities to help other teachers do the same. Now 
I have been part of attempting to change a system and of making 
writing foundational. Students across our state once simply 
wrote their names in boxes on the state assessment. Now they 
write in every area we assess.

Starr Lewis

Since 1973, NWP sites have prepared a growing corps of teacher-leaders and provided programs for more 
than one million teachers. The professional experiences and contributions of the four NWP participants 
below represent the rich legacy of the writing project. Those who are now entering education––whether 
teachers or students––are the next benefi ciaries of this legacy.
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R e p o r t  o f  I n d e p e n d e n t  C e r t i f i e d  P u b l i c  A c c o u n t a n t s

Board of Directors
National Writing Project

We have audited the accompanying statements of fi nancial position of National Writing Project (a 
nonprofi t California corporation) as of September 30, 2004 and 2003, and the related statements of 
activities, functional expenses and cash fl ows for the years then ended.  These fi nancial statements 
are the responsibility of National Writing Project’s management. Our responsibility is to express an 
opinion on these fi nancial statements based on our audits. 

We conducted our audit in accordance with auditing standards generally accepted in the United 
States of America as established by the Auditing Standards Board of the American Institute of 
Certifi ed Public Accountants.  Those standards require that we plan and perform the audit to obtain 
reasonable assurance about whether the fi nancial statements are free of material misstatements.  An 
audit includes examining, on a test basis, evidence supporting the amounts and disclosures in the 
fi nancial statements.  An audit also includes assessing the accounting principles used and signifi cant 
estimates made by management, as well as evaluating the overall fi nancial statement presentation. 
We believe that our audits provide a reasonable basis for our opinion.

In our opinion, the fi nancial statements referred to above present fairly, in all material respects, the 
fi nancial position of National Writing Project as of September 30, 2004 and 2003, and the changes 
in its net assets, functional expenses and its cash fl ows for the years then ended, in conformity with 
accounting principles generally accepted in the United States of America.

San Francisco, California
April 15, 2005
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   2004      2003
ASSETS

Cash and cash equivalents  $       617,666  $    1,383,683 

Investments, short term 713,550 -

Accounts and interest receivable  30,289 6,329 

Grant receivable 1,200,000 1,000,000 

Prepaid expenses 114,941 73,141 

Investments, long term 157,080 -

Furniture and equipment, net 226,524 238,942 

Total assets     $    3,060,050  $    2,702,095 

LIABILITIES AND NET ASSETS

Accounts payable  $    1,103,071  $848,195 

Accrued expense   121,522 94,953 

Deferred revenue 159,000 196,375 

Total liabilities 1,383,593 1,139,523 

Net Assets

Unrestricted  $    1,651,457  $1,492,242 

Temporarily restricted 25,000 70,330 

Total net assets 1,676,457 1,562,572 

Total liabilities and net assets  $    3,060,050  $    2,702,095 

2004 2003

 Temporarily  Temporarily 

Unrestricted Restricted Total Unrestricted Restricted Total

REVENUES AND OTHER SUPPORT

Federal grant  $  16,889,500  $            -  $ 16,889,500  $ 14,000,000  $                 -  $  14,000,000 

Other grant revenue 267,375 - 267,375 23,625 - 23,625 
Contributions 115,012  63,668 178,680 76,054 180,183 256,237 
Publications 64,665 -  64,665 61,812 - 61,812 
Income on short/long term investments 31,029 -  31,029 - - 

 - 
Net realized/unrealized gains (losses) on 
investments  (27,559) - (27,559) - -  - 

Other interest income 8,957 - 8,957 13,971 - 
13,971 

Net assets released from restrictions 108,998 (108,998)                  - 164,378 (164,378)                   - 

TOTAL REVENUES AND OTHER 
SUPPORT 17,457,977 (45,330) 17,412,647 14,339,840  15,805 14,355,645 

EXPENSES:

Program services

Writing project developments 16,044,629 - 16,044,629 13,117,403 - 13,117,403 

Supporting services

Management and general 1,254,132                  - 1,254,132 1,175,704                  - 1,175,704 

TOTAL EXPENSES 17,298,762                  - 17,298,762 14,293,107                  - 14,293,107 

CHANGE IN NET ASSETS 159,215 (45,330) 113,885 46,733  15,805 62,538 

NET ASSETS AT BEGINNING OF YEAR 1,492,242  70,330 1,562,572 1,445,509  54,525 1,500,034 

NET ASSETS AT END OF YEAR  $    1,651,457  $       25,000  $   1,676,457  $   1,492,242  $        70,330  $    1,562,572 

     
     ,
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    2004    2003
CASH FLOWS FROM OPERATING ACTIVITIES:

Change in net assets $       113,885 $      62,538 

Adjustments to reconcile change in net assets to net cash provided by operating activities

Depreciation  73,838  94,835 

Loss on disposal of fi xed asset  -  3,656 

Changes in assets and liabilities

Accounts and interest receivable  (23,960)  7,069 

Grant receivable (200,000)  (300,000)

Net unrealized and realized (gain) loss in investments  27,559  - 

Prepaid expenses  (41,800)  (16,376)

Accounts payable  254,876  430,469 

Accrued expense  26,569  44,585 

Deferred revenue  (37,375)  196,375 

NET CASH PROVIDED BY OPERATING ACTIVITIES  193,592  523,150 

NET CASH FLOWS USED FOR INVESTING ACTIVITIES:

Purchase of property and equipment  (61,420)  (58,110)

Proceeds from sale of investments  250,000  - 

Purchase of investments (1,148,189)                  - 

NET CASH USED IN INVESTING ACTIVITIES (959,609)  (58,110)

NET INCREASE(DECREASE) IN CASH AND CASH EQUIVALENTS (766,017)  465,040 

CASH AND CASH EQUIVALENTS AT BEGINNING OF YEAR 1,383,683  918,643 

CASH AND CASH EQUIVALENTS AT END OF YEAR $       617,666 $  1,383,683 

Note A - Summary of Signifi cant Accounting Policies

G E N E R A L

The National Writing Project (NWP), a not-for-profi t corporation, was organized in 1990 pursuant to the California Nonprofi t 

Corporation Law for charitable and educational purposes. The primary objective of NWP is to improve student writing and 

student learning by improving the teaching of writing. NWP develops, maintains, and supports a nationwide network of project 

sites to improve the teaching of writing and the use of writing in the nation’s classrooms, to improve student writing and 

learning, to improve university and school staff development programs, to promote the recognition and leadership of exceptional 

teachers through NWP’s Teachers Teaching Teachers Model, and to fund the project sites in all states and regions of the United 

States. There were 185 and 175 sites as of September 30, 2004 and 2003 respectively.

N E T  A S S E T  C A T E G O R I E S

• Unrestricted

Unrestricted net assets consist of all resources of NWP, which have not been specifi cally restricted by a donor.

• Temporarily Restricted

Temporarily restricted net assets consist of cash and other assets received with donor stipulations that limit the use 

of the donated assets.  When a donor restriction expires, that is, when a stipulated time restriction ends or purpose 

restriction is accomplished, temporarily restricted net assets are reclassifi ed to unrestricted net assets and reported 

in the statement of activities as net assets released from restrictions.  NWP has one major program, the primary 

objective of which is to improve student writing skills, that is funded by both federal grants and private individuals and 

foundations. 

C A S H  A N D  C A S H  E Q U I V A L E N T S

NWP considers all highly liquid investments with a remaining maturity of three months or less at the date of acquisition to be 

cash equivalents. The carrying amount approximates fair value because of the short maturity of those instruments. Included in 

cash and cash equivalents are investments in U.S. Treasury securities. Interest earned on these securities is included in interest 

income in the accompanying statement of activities and changes in net assets.

I N V E S T M E N T S

Investments consist of marketable securities with readily available fair values and are reported at fair value. 

I N C O M E  T A X E S

NWP is exempt from federal income taxes under Section 501(c)(3) of the Internal Revenue Code and is a California tax-exempt 

organization.

P R O P E R T Y  A N D  E Q U I P M E N T

Offi ce furniture and equipment are recorded at cost. Depreciation is computed on a straight-line basis over the estimated useful 

lives of the assets.  Furniture and fi xtures are depreciated over seven years and computer equipment is depreciated over fi ve 

years.  Depreciation expense for years ended September 30, 2004 and 2003 was approximately $74,000 and $95,000 respectively.

D E F E R R E D  R E V E N U E

Deferred revenue consists of a grant that will be recognized as revenue when the related expenses are incurred and the related 

services are performed. 

G R A N T  R E V E N U E

Grant revenue is generally recognized as related expenses are incurred.  A signifi cant portion of the grant funding is awarded to 

subrecipients, the majority of which are universities throughout the United States of America.  NWP records a receivable, related 

revenue, accrues a liability and related expense for funds passed onto subrecipients at the time NWP formally commits the funds 

to the universities.  Funds that have been committed but not distributed to the subrecipients as of September 30, 2004 and 2003 

total approximately $842,000 and $514,000 respectively.  The organization has 90 days after the close of the grant period to clear 

grant obligations and liabilities.

      
     ,

      
     ,
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2004 2003

Program Management Program Management
Services and General Total Services and General Total

Site support grants $8,997,039 $                 - $8,997,039 $7,252,877 $                 - $7,252,877

Personnel 2,777,490 647,602 3,425,092 1,969,832 513,216 2,483,048

Professional services 2,177,881 38,591 2,216,472 2,078,321 36,122 2,114,443

Travel and meetings 1,550,499 43,435 1,593,934 1,390,571 29,539 1,420,110

Facility costs 200,618 125,197 325,816 125,788 193,553 319,341

Publications 88,129 - 88,129 163,625 - 163,625

Printing 124,879 6,053 130,932 71,142 8,727 79,869

Supplies 24,162 110,866 135,028 17,147 109,649 126,796

Telephone 47,305 84,921 132,227 28,216 81,835 110,051

Miscellaneous 12,876 30,731 43,607 1,743 19,858 21,601

Postage 43,750 15,037 58,786 18,141 33,943 52,084

Accounting - 35,988 35,988 - 14,500 14,500

Equipment maintenance - 8,555 8,555 - 9,139 9,139

Inkind services - 20,000 20,000 - 15,700 15,700

Loss on disposal - - - - 3,656 3,656

Insurance                  - 13,318 13,318                  - 11,432 11,432

$16,044,629 $1,180,294 $17,224,924 $13,117,403 $1,080,869 $14,198,272

Depreciation expense                  - 73,838 73,838                  - 94,835 94,835

$16,044,629 $1,254,132 $17,298,762 $13,117,403 $1,175,704 $14,293,107



Note B – Concentration of Credit Risk

Financial instruments, which potentially subject NWP to concentrations of credit risk, consist principally of temporary 

cash investments and short term bond investments. The potential concentration of credit risk pertaining to temporary cash 

investments will vary throughout the year depending upon the level of cash deposits versus amounts insured. Certain of NWP’s 

bank account balances exceeded insured FDIC limits at September 30, 2004 and 2003 and may at times exceed these limits 

during the year.

I N - K I N D  S U P P O R T

NWP records in-kind support for professional services received.  Contributed professional services are recognized if the services 

received (a) create or enhance long-lived assets or (b) require specialized skills, are provided by individuals possessing those 

skills, and would typically need to be purchased if not provided by donation.  The amounts refl ected in the accompanying 

fi nancial statements as Contributions are offset by like amounts included in expenses.  

E S T I M A T E S

The preparation of fi nancial statements in conformity with accounting principles generally accepted in the United States requires 

management to make estimates and assumptions that affect the reported amounts of assets and liabilities and disclosure of 

contingent assets and liabilities at the date of the fi nancial statements, and also the reported amounts of revenues and expenses 

during the reporting period.  Actual results could differ from those estimates.

F U N C T I O N A L  A L L O C A T I O N  O F  E X P E N S E S

NWP allocates direct expenses to the programs. Common expenses are allocated among the programs and supporting services in 

accordance with their proportional share of such expenses.  

Note E - Commitments

NWP rents its facility under a cancelable operating lease.  The lease arrangement is with a related party which is also the 

recipient of federal grant pass-through funds from NWP for a subrecipient. The rent agreement is a one year verbal agreement 

with approximate monthly payments of $25,000 and $24,000 in 2004 and 2003 respectively.  Total rental expense for the years 

ended September 30, 2004 and 2003 were approximately $297,000. 

Note F - Pension Plan

A tax-sheltered annuity is provided to substantially all employees through TIAA-CREF.  NWP will contribute up to 11% of an 

employee’s salary for amounts earned up to $16,500, and up to 14% for amounts earned in excess of $16,500, restricted to other 

limitations.  Pension expense for the years ended September 30, 2004 and 2003 was approximately $270,000 and $187,000 

respectively.

Note G – Net Assets

Temporarily restricted net assets are available for the following purposes or periods:

      2004   2003 

 Teacher Research Collaborative: Building Teachers’ Leadership

  for inquiry and equity $ - $ 45,330

 New Teacher Initiative  25,000  25,000

 

 Total temporarily restricted net assets  $ 25,000 $ 70,330

Net assets were released from donor restrictions by incurring expenses satisfying the purpose of the restriction, by the passage 

of time, or by the occurrence of the other specifi c events during the year ended September 30 as follows:

      2004   2003 

 Teacher Research Collaborative: Building Teachers’ Leadership 

         for inquiry and equity $ 83,998 $ 164,378

 New Teacher Initiative  25,000  -

 Total net assets released from restrictions  $ 108,998 $ 164,378

Note H – Related Party Transactions

A member of the board of directors provides in-kind legal services to NWP.  The value of services provided for the years ended 

September 30, 2004 and 2003 were approximately $20,000 and $16,000 respectively.

Note D - Property And Equipment

Property and equipment consists of the following:

               2004       2003 

Furniture and fi xtures  $ 223,866 $ 219,530

Computers and equipment  297,936  240,852

          521,802  460,382

Less:

 Accumulated depreciation   (295,278)  (221,440)

Total:   $      226,524   $ 238,942

Note C – Investments

Investments are reported at fair value and consist of the following at September 30,

      2004   2003 

Corporate Bonds $ 721,330 $ -

Government Bonds  149,300  -

Total:   $ 870,630 $ - 

The following summarizes investment maturities at September 30, 2004:  

      2004   2003 

Bonds maturing within one year $ 713,550 $ -

Bonds maturing beyond one year  157,080  -

Total:   $ 870,630 $ - 
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1 Data Source: Inverness Research Associates, Inverness, CA
2 Educators include teachers, administrators, and preservice teachers.
3 All participants include educators plus students and parents.

Evaluator’s Statement

We have studied dozens of investments in educational reform. Research shows 
that investing in teacher development may well be the most important way to 
increase educational achievement. We fi nd the National Writing Project to be such 
a strategic investment. The funding for NWP allows the 189 sites to offer programs 
that are customized to local needs and are well designed to serve substantial 
numbers of both novice and experienced teachers. Equally important, the NWP 
stands out as a rare example of a long-term and cost-effi cient investment in what we call an educational 
improvement community. Our research convinces us that continued investment in the National Writing 
Project network is warranted and can make an important contribution to achieving the national goal of 
having a highly qualifi ed teacher in every U.S. classroom.

Mark St. John, Ph.D.

Number of writing project sites 189

Number of states with writing project sites
(plus D.C., Puerto Rico, and U.S. Virgin Islands) 50

Number of educators served by sites2 128,628

Number of hours educators spent in 
programs conducted by writing project sites 1.7 million

Number of all participants served by sites3 193,233

Number of hours all participants spent 
in programs conducted by writing project sites 2.6 million

Total number of programs conducted by sites 6,871

Number of teacher-consultants conducting 
programs at sites 12,238

Number of dollars raised by National Writing Project sites $21.8 million
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