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The mission of the National Writing Project is to improve writing and 
learning in the nation’s schools. Through its professional development model, 
the National Writing Project recognizes the primary importance of teacher 
knowledge, expertise, and leadership.

The National Writing Project believes that access to high-quality educational 
experiences is a basic right of all learners and a cornerstone of equity. Through 
its extensive network of teachers, the National Writing Project seeks to promote 
exemplary instruction of writing in every classroom in America.

The National Writing Project values diversity—our own as well as that of our 
students, their families, and their communities. We recognize that our lives and 
practices are enriched when those with whom we interact represent diversities 
of race, gender, class, ethnicity, and language. 

T h e  g o a l s  o f  t h e  N a t i o n a l  W r i t i n g  P r o j e c t  a r e :

• to improve student writing and learning in kindergarten through university 
classrooms

• to extend the uses of writing in all disciplines

• to provide schools, colleges, and universities with an effective professional 
development model

• to identify, celebrate, and enhance the professional role of successful 
classroom teachers. 

M i s s i o n  S t a t e m e n t
We have studied dozens of investments in educational reform.  Most are short-
lived, one-time projects.  The National Writing Project network, in contrast, 
stands out as a rare example of a long-term and cost-effi cient investment in 
what we call an educational improvement community. Millions of teachers are 
dedicated to teaching the nation’s students; yet surprisingly, comparatively few 
people and resources are dedicated to supporting the continual improvement 
of teaching.  NWP has been ongoing and steadily growing for thirty years.  The 
members of this improvement community are teachers and university faculty in 
all corners of the country.  Through more than 6,400 NWP programs each year, 
they contribute to state and federal reforms, strengthen the teaching profession, 
promote school improvement, and reach into classrooms to support individual 
teachers as they work with students.

—Mark St. John, President, Inverness Research Associates

E v a l u a t o r ’ s  S t a t e m e n t

2 0 0 2 - 2 0 0 3  D a t a  a t  a  G l a n c e 1
N a t i o n a l  W r i t i n g  P r o j e c t  

1 Data Source: Inverness Research Associates, Inverness, CA
2 Educators include teachers, administrators, and preservice teachers.
3 All participants include educators plus students and parents.

Number of writing project sites 185

Number of states with writing project sites 
(plus D.C., Puerto Rico, and U.S. Virgin Islands) 50

Number of educators served by sites2 132,375

Number of hours educators spent in programs 
conducted by writing project sites 1,756,804

Number of all participants served by sites3 184,030

Number of hours all participants spent in programs 
conducted by writing project sites 2,544,652

Total number of programs conducted by sites 6,482

Number of teacher-consultants conducting programs at sites 11,887

Number of dollars raised by National Writing Project sites $21,299,505
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For thirty years, the National Writing Project (NWP) has worked to improve student writing and 

learning by developing the leadership and experience of writing teachers throughout the nation. 

Our beginnings were modest. A single site in the San Francisco Bay Area introduced twenty-fi ve local 

teachers to a kind of professional development 

they had never before experienced. Today our 

national network numbers 185 sites in fi fty states, 

the District of Columbia, Puerto Rico, and the U.S. 

Virgin Islands. 

High-quality professional development for 

teachers is a key ingredient in improving 

outcomes for students. NWP continues to study 

the accomplishments of students whose teachers 

are the benefi ciaries of National Writing Project 

professional development. This year we launched 

a series of studies at local sites, each one focused on our impact on student learning. And because 

we believe that every child deserves accomplished, knowledgeable teachers, we also study classroom 

practices that make a difference. As part of our anniversary year, with the support of the Carnegie 

Corporation, we began an initiative focused on improving students’ abilities with informational 

reading and expository writing.

Writing, the most visible representation of our country’s literacy, is an essential learning tool for 

students in all subject areas. Last spring the National Commission on Writing for America’s Families, 

Schools and Colleges released The Neglected “R”: The Need for a Writing Revolution , a publication that testifi es 

to the importance of writing and proposes a writing agenda for the nation. The NWP served in an 

advisory capacity to the commission. At the same time, NWP made available its own book, Because 

Writing Matters, which offers policymakers, administrators, and teachers current research and best 

practices in the teaching of writing, including guidance for developing effective writing programs 

in schools.

DANIEL BOGGAN, JR.
Chairman of the Board

RICHARD STERLING
Executive Director
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T h e  N a t i o n a l  W r i t i n g  P r o j e c t

The promise of NWP is to bring the power of writing to all teachers and students in America. That is 

why we are working to place a writing project site within reach of every teacher in America. That is 

why we are working with our established sites to serve schools that have yet to be served and reach 

teachers who have not had access to quality professional development.

Sites of the National Writing Project bring together exemplary teachers to share what 
they know about teaching writing effectively. The core of this teachers-teaching-teachers 
model is the writing project summer institute, held for four weeks on each of the 185 
university campuses at which writing project sites are based. During the institute, 
twenty expert teachers demonstrate successful practices, study and discuss research, 
and improve their writing skills. In the process, these teachers develop as leaders in 
the teaching of writing. After the institute, they work in writing project–sponsored 
professional development programs, teaching their colleagues at all grade levels and 
in all disciplines the research-based strategies that promote high achievement for all 
students. 

The eight teachers featured in this annual report represent thousands of equally talented 
and accomplished writing project teachers at work across the country. Writing project 
teachers vary in age, years of teaching experience, school setting, and subject area, 
but they have in common one essential characteristic. They participated in a local 
invitational institute which enriched their classrooms and their abilities to offer high-
quality professional development to other teachers. Their stories inspire our continuing 
investment in one of America’s great resources—its teachers. 

B u i l d i n g  L e a d e r s h i p  a n d  E x p e r i e n c e
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MARGO ACKERMAN

M a r g o  A c k e r m a n  was an elementary special education teacher in 1989 when she learned about the 
Philadelphia Writing Project from an enthusiastic colleague. “Almost the minute I walked into the writing project 
summer institute, I felt like I’d come home,” she says. “I’d found my way back to collegiality and challenges to my 
thinking.” 

The institute also had an immediate effect on Margo’s teaching and professionalism. “Right away I was in other 
people’s classrooms,” she explains, “and they were in mine.” These visitations were sponsored by the writing 
project as were the workshops Margo conducted in the Philadelphia area. In particular, she worked with teachers 
whose special education students would benefi t from using writing as a tool for learning to read and learning 

other subjects as well. For students in her own school, Margo 
gathered together a group of teachers to describe and review 
the children’s work and, in the process, to share insights and 
strategies for advancing each child. 

After twenty-six years of teaching at all grade levels and after 
receiving Philadelphia’s Teacher of the Year honor in 2003, 
Margo has become director of instruction for the new Mastery 
Charter High School in the center of the city. The students are 
predominantly African American, coming to the school from 
every neighborhood. In her administrative role, Margo draws 
on the skills she honed as a writing project teacher-consultant. 
She coaches teachers, helping them to refl ect on their practice 
and to put into place a specially developed curriculum for 
their students. At any time she can turn to three other writing 
project teachers on the staff who are, she says, “her constant 
resource,” along with writing project colleagues throughout 
Philadelphia. A member of the NWP’s national Urban Sites 
Network, Margo also fi nds inspiration and practical help from 
teachers who teach in similar situations across the country.

“I can’t imagine my professional or personal life without the 
writing project,” Margo says. “It’s sustenance.”



e x p e r i e n c ea n d
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LAURA  TRACY BAISDEN

L a u r a  T r a c y  B a i s d e n  is in her fourteenth year of teaching, this year language arts and technical physics 
at Logan Senior High School in rural Logan County, West Virginia. In 1994, when she was a relatively new teacher, 
Tracy attended her fi rst summer institute at the Marshall University Writing Project, a four-hour drive from home. 
She credits the writing project program as “the fi rst real teacher development that helped me in my classroom.”

“I divide my teaching life into two phases,” Tracy explains, “before the writing project and after. I have been able 
to help students understand how to write and how to use writing in science and other content areas. Their writing 
helps me know whether they understand concepts and what I need to teach.” 

Tracy’s students also use Web logs, communicating with 
students in Georgia about local history in West Virginia. Tracy 
posts assignments, keeps a daily classroom journal, and displays 
rubrics for students and parents on a Web log. 

Tracy’s experience and leadership has helped to improve 
education in Logan County in many ways. She, along with 
another writing project teacher, designed a summer youth 
camp. Then she leaped at the chance to bring the writing 
project itself to the Logan doorstep. “Logan teachers had been 
so hungry for professional development,” Tracy explains. So she, 
three other teachers, and Marshall University Writing Project 
Director Dolores Johnson together established a satellite site 
to serve Logan County. Instead of a four-hour drive to meet 
with each other, Tracy and her colleagues began to plan online 
and to work in local schools. Each year the Logan satellite site 
provides an invitational summer institute, three writing camps, 
a monthly book club, and a series of nine inservice programs 
focusing on writing across the curriculum.

Tracy and her writing project colleagues have made a difference. 
In 1998, just four local students received the highest possible 
score on the state writing assessment. Six years later, fi fty-four 
students in Logan County received the highest possible score. 



l e a d e r s h i pb u i l d i n g
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JOHN DORROH

J o h n  D o r r o h  was fed up with professional development workshops when a colleague talked him into 
attending a three-day writing project program on the Mississippi State University campus in 1988. “You have to hear 
Bob Tierney,” she insisted, referring to a visiting NWP teacher-consultant who was using writing in his California 
science classroom. “Bob became my mentor,” John says, “and I became a real science teacher.”

The following summer, John participated in the invitational summer institute of the Mississippi State University 
Writing/Thinking Project. When he returned to his students at West Point High School, he tossed out the podium 
and his former “cookbook approach” to teaching science. “I planned authentic labs from students’ questions and 
observations,” he explains. “Our science experiments now involved writing. Evaluation became more important. I 

gave my students lots of opportunities to demonstrate what 
they knew and could do.”

After twenty-eight years of teaching biology, anatomy, 
physiology, physics, chemistry, general science, and French, 
John has become a teacher-in-residence for the Mississippi 
network of sites or, as he terms it, “a teacher-consultant on 
wheels.” Currently he is working in several different schools 
around the state, demonstrating to teachers how to help 
students with reading and writing across the disciplines. He 
invites science teachers to request which classroom lessons 
they want him to teach. 

“At this point in my career,” John says, “my experience is 
not limited to my own students, but rather, I can use it to 
benefi t students throughout Mississippi. Writing project 
workshops and classroom demonstrations are powerful for 
another reason. Teachers are invited to talk to each other and 
to do science lessons together. This opportunity is so rare and 
cannot be underestimated.”

John has written twenty-three articles and chapters for books 
and journals on teaching and assessing science using writing. 
In the process, he has become, as Bob Tierney was for him, a 
mentor to his colleagues. 



e x p e r i e n c ea n d
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PATSY LOCKHART AND CAROL TATEISHI

In 1982, P a t s y  L o c k h a r t  gave a teaching demonstration at the summer institute of the Bay Area Writing 
Project (BAWP). “I met somebody new inside me,” she remembers, “and from that day on I decided to do whatever 
I could to provide the same discovery for each child I serve.” 

One of her goals when Patsy left the institute was to take herself and her students to a place of “no limits.” She joined 
the NWP Urban Sites Network where she met urban teachers from around the country. Over a period of years, she 
assumed a national leadership role in the network. She earned both her master’s degree in education and National 
Board for Professional Teaching Standards certifi cation in early adolescent language arts. Currently, she is one of three 
leaders of a BAWP institute entitled African American Youth and the Teaching of Writing.

Crucial to Patsy is her role as an advocate for writing and 
learning, both of which she views as a civil right. “Although 
I am currently focusing on a personal concern—the African 
American learner in my family and community—my ultimate 
goal is to contribute universally.” Supporting Patsy in her efforts 
is C a r o l  T a t e i s h i , thirteen-year director of BAWP. 
Under Carol’s leadership, Patsy and her BAWP colleagues have 
provided programs and partnerships in local schools, conducted 
research, and focused on special student populations. Carol also 
leads the NWP professional writing retreat, drawing teachers 
from around the nation and resulting in teachers’ published 
contributions to academic and policy journals. 

Carol received special recognition when Patsy, as a keynote 
speaker at the 2003 National Writing Project Annual Meeting, 
thanked her and the writing project for “nurturing me to grow 
up to be a qualifi ed teacher.”

Patsy has been teaching for twenty-eight years in East Palo Alto 
and Union City, California. 



l e a d e r s h i pb u i l d i n g
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N o r m a  M o t a - A l t m a n  began her career in Mexico City teaching English and Spanish as second 
languages. Inspired and committed, she returned to the United States to devote herself to teaching students whose 
primary language is not English. She attended the UCLA Writing Project summer institute in 1991 because her 
principal recommended it and because it promised to concentrate on the very students with whom Norma was 
most concerned. 

As a language learner herself, Norma did not speak English until she went to school. Once there, her fi rst two years 
were her “silent period,” as she describes them in her article, “Con Respeto, I am Not Richard Rodriguez,” published in 
the NWP Voice in 2003. “I sat mute,” she writes, “and wondered if I would ever have a voice again.” While eventually 

she became an honor roll student, “it was a high price to pay 
because giving up my language led me to give up a part of 
myself and to doubt my own abilities.”

Norma exemplifi es a National Writing Project teacher-
consultant. She conducts workshops and classroom 
demonstrations, most in her own community, the Los Angeles 
area, but also in Texas and Oklahoma. She collects information 
about what teachers know and what they are able to do for 
second language students. Her annotated bibliography of 
resources for teachers of English language learners is featured 
on the NWP website. In 1999, at the invitation of NWP, Norma 
assumed the leadership of the NWP English Language Learners 
Network and moved rapidly into studying national issues and 
policies that affect literacy programs and assessment. 

“For so many of us, the writing project has kept us in the 
profession and helped us to make the classroom an exciting 
community of learning for ourselves and our students,” 
Norma says. She has been teaching for twenty-fi ve years, 
twenty of them in bilingual classrooms, and has taught all 
grade levels. Currently, she teaches at San Gabriel High School 
in San Gabriel, California.

NORMA MOTA-ALTMAN
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M a r c u s  M a s o n  failed his senior English class in high school. Enrolling in a local community college, he 
dreaded turning in his fi rst writing assignment. “But I set my heart on becoming the fi rst male in my family to 
graduate from college,” Marcus explains, “so I went ahead.” Several years later, at the University of Nevada, Las Vegas, 
he found himself in the English 100 class of writing project teacher Tracy Church-Guzzio where he began for the 
fi rst time to experience success. 

A college graduate and a Pentecostal preacher, Marcus became a teacher because he was “called to teach.” He 
attended the Southern Nevada Writing Project summer institute in 2000.

“Writing was something I had struggled with since high school. The writing project showed me, this is how you 
get in there and teach.” Now Marcus’s students write “all the 
time” and in every part of the curriculum. He also conducts 
an after-school program for fi fth-graders, connecting familiar 
urban lyrics and rap songs to poetry. The idea came to him 
from Sam Reed, a Philadelphia Writing Project teacher-
consultant. Working with students at two urban schools this 
year, Marcus has received an “overwhelming response.” His 
students are currently rehearsing for a performance at the 
local library. 

In his eighth year of teaching, Marcus now has a fourth grade 
classroom at a new school, Richard C. Priest Elementary 
in North Las Vegas. In addition to being a local hero to his 
students, Marcus is a leader in the National Writing Project, 
serving on his local site’s Project Outreach team. In 2002, 
he spoke at the NWP Annual Meeting, reminding colleagues 
from across the country that teaching is a mission and no 
personal setback such as a failing grade is forever.

As for his experiences in the writing project, Marcus says, “I 
feel like I’ve been set up for success. Now I’m trying to do 
that for other people, for my students. I want to transfer the 
blessing.”

MARCUS MASON
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NANCY MCCRACKEN AND BARBARA SMITH

B a r b a r a  S m i t h  really knows her students. She has been teaching for thirty-four years, enough time to teach 
the children of her former students. Her middle school, Western Reserve in Berlin Center, Ohio, serves 200 students, 
grades 5–8, from the surrounding rural community. 

At a time when most teachers retire, Barbara was just getting started. Already successful, with National Board for 
Professional Teaching Standards certifi cation just months away and a master’s degree under her belt, Barbara attended 
the 2000 summer institute at the Kent State University writing project site. “Something was missing,” she explains, 
“And I needed to fi nd out what it was.”

The institute introduced Barbara to specifi c teaching strategies, to research, to honest, respectful discussions among 
colleagues, and to N a n c y  M c C r a c k e n , the site 
director and professor of English education. It was Nancy 
who suggested that she and Barbara team up and study the 
writing project’s impact on Barbara’s students. Now every 
week, Nancy makes the 100-mile roundtrip to Barbara’s 
classroom. Working as colleagues, she and Barbara examine 
how eleven-year-olds learn to write and they continue to 
analyze their teaching strategies.

Because Barbara is the only sixth grade language arts teacher 
in her school, the test scores of her students are particularly 
noteworthy. Before 2000, the year Barbara attended the 
institute, 80 percent of her students passed writing and 50 
percent passed reading on the sixth grade state profi ciency test; 
7 percent of students achieved the highest score in writing and 
15 percent in reading. After her institute experience, in 2001–
2002, 100 percent of students passed the writing test. The 
following year, 93 percent passed in writing and 80 percent 
in reading. The bonus for Barbara is an increase in students 
who earned advanced scores. In 2002–2003, 44 percent of 
Barbara’s students achieved the top mark in writing. 

Barbara Smith has found the answer to what was missing 
in her teaching career—the scholarship that writing project 
teachers make part of their everyday practice. Currently, 
Barbara is a full-time teacher and doctoral candidate.



e x p e r i e n c ea n d
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LISA UMMEL-INGRAM

L i s a  U m m e l - I n g r a m  is in her tenth year of teaching in Oklahoma City. In her current sixth grade 
homeroom, eighteen of the twenty children are Spanish speakers. “They write like crazy,” Lisa says.

Lisa has worked in second language classrooms, grades 3–8, classrooms that she has studied closely as a teacher and 
scholar. In her article, “It’s Magic: Narrative Writing in the ELD Classroom,” to be published in the NWP’s Quarterly, 
she describes a project she conducted with third-graders, using personal narratives, storyboards, and art. “As fi fth-
graders in my social studies class two years later, they [the same students] researched, planned, and created historical 
accounts of journeys on the Oregon Trail, created journals as if they were present during the expedition of Lewis and 
Clark, and composed editorials shedding light on local issues of equality and social justice.” Lisa credits the earlier 
storytelling lessons with giving students the inspiration and 
skills to see themselves as authors. 

Lisa came to teaching after eleven years in the U.S. Airforce. 
She explains, “My supervisory positions in the military 
were a driving force in my becoming a teacher. Most of my 
‘troops’ were eighteen to twenty years old. I wanted to have 
an infl uence earlier in their lives.”

Now Lisa is one of four writing project teacher-consultants 
in her school, Wheeler Community Learning Center. She 
attended the 1998 summer institute at the Oklahoma State 
University Writing Project because her colleagues encouraged 
her. Her school has now been off the “low performing” list, 
based on its improved writing, math, and reading scores, for 
more than three years. 

Lisa received National Board for Professional Teaching 
Standards certifi cation in 2001. As one of six teachers 
featured in the 2003 book Inside the National Writing Project, 
Lisa described the infl uence of the writing project on her 
classroom: “Children became writers and lovers of books. 
They transferred language skills to other content areas. They 
learned to express their thoughts and feelings for the sake 
of assessment, for the sake of communication, and just as 
important, for fun.”
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l e a d e r s h i pe x p e r i e n c e
b r i n g i n g

a n d

The eight teachers profi led in this report are part of a group of nearly 12,000 active National Writing 
Project teacher-consultants whose expertise and leadership make possible the success of the National 
Writing Project teachers-teaching-teachers model. At each of the 185 writing project sites, teacher-
consultants conduct summer institutes, school-year inservice programs, and programs that develop 
local leadership, thereby encouraging their colleagues to remain in the profession and continually hone 
their skills.

NWP teacher-consultants are particularly well suited to be providers of quality professional 
development. Their writing project institute experience is only the beginning of their leadership 
development. Throughout their careers, they participate in writing project continuity programs as well. 
Thus, when they work with other teachers, they are familiar with current research and best practices, 
and importantly, with students and their talents and needs. 

It is this professional community of leaders that is the backbone of educational reform and, in particular, 
of helping to ensure that every child in America has a highly skilled teacher. Writing project teacher-
consultants design programs for teachers in all types of classrooms and situations: teachers new to the 
profession, teachers of English language learners, teachers in remote rural areas of the country, teachers 
in cities, teachers of math, science, and social studies, and teachers whose students are struggling 
readers as well as writers.

Many teacher-consultants also direct summer camps for young writers. All teacher-consultants help 
their colleagues learn how to analyze and respond to student work, how to develop lessons that address 
specifi c concerns and that move students forward.

In 2002, 98 percent of teachers surveyed by Inverness Research Associates said that what they learn 
from the writing project translates into improved writing skills for their students. Ninety-eight percent 
said that NWP professional development is better than other types of professional development they 
have experienced.

t o  t e a c h e r s  o f  w r i t i n g
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AZ

NV
UT

WY

ID

MT

WA

OR

CA

CO

NM

TX

OK

KS

NE

SD

ND

AK

NATIONAL WRITING

ALABAMA
 Auburn
 Birmingham
 Huntsville (Normal)
 Jacksonville
 Mobile
 Troy
 Tuscaloosa

ALASKA
 Juneau

ARIZONA
 Flagstaff
 Tempe
 Tucson

ARKANSAS
 Conway
 Fayetteville
 Little Rock

CALIFORNIA
 Arcata
 Berkeley
 Chico
 Davis
 Fresno
 Irvine
 Long Beach
 Los Angeles (2)
 Merced
 Riverside
 San Diego (La Jolla)
 San Jose
 San Marcos
 Santa Barbara
 Santa Cruz
 Turlock

COLORADO
 Denver
 Fort Collins
 Greeley

CONNECTICUT
 Fairfi eld
 Storrs

DELAWARE
 Newark

DISTRICT OF COLUMBIA

FLORIDA
 Fort Myers

 North Miami Beach
 Tallahassee
 Tampa

GEORGIA
 Americus
 Athens
 Atlanta
 Kennesaw
 Savannah
 Statesboro
 Valdosta

HAWAII
 Honolulu

IDAHO
 Moscow

ILLINOIS
 Chicago (2)
 Normal

INDIANA
 Fort Wayne
 Hammond
 Indianapolis
 Muncie
 New Albany

IOWA
 Cedar Rapids
 Davenport

KANSAS
 Manhattan
 Wichita

KENTUCKY
 Bowling Green
 Hazard
 Highland Heights
 Lexington
 Louisville
 Morehead
 Murray
 Richmond

LOUISIANA
 Baton Rouge
 Hammond
 Lafayette
 Monroe
 Natchitoches
 New Orleans

MAINE
 Orono

MARYLAND
 Baltimore
 Salisbury

MASSACHUSETTS
 Amherst

Kalamazoo
Marquette
Rochester
Saginaw Valley
Ypsilanti

MINNESOTA
 Minneapolis

MISSISSIPPI
 Cleveland
 Hattiesburg
 Itta Bena
 Long Beach
 Lorman
 Oxford
 Starkville

 Boston
 North Dartmouth
 Worcester

MICHIGAN
 Ann Arbor
 Big Rapids
 East Lansing
 Grand Rapids (Allendale)
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MISSOURI
 Columbia
 Kansas City
 St. Joseph
 St. Louis

MONTANA
 Missoula

NEBRASKA
 Lincoln

NEVADA
 Elko
 Las Vegas
 Reno

NEW HAMPSHIRE
 Plymouth

NEW JERSEY
 Camden (Glassboro) 
 New Brunswick
 Trenton 
(Lawrenceville)

NEW MEXICO
 Gallup
 Las Cruces
 Roswell

NEW YORK
 Albany
 Buffalo
 Long Island (Garden City)
 New York City
 New Paltz
 Southampton

NORTH CAROLINA
 Charlotte
 Raleigh
 Winston-Salem

NORTH DAKOTA
 Grand Forks
 Minot

OHIO
 Columbus
 Kent
 Mansfi eld
 Oxford
 Toledo

OKLAHOMA
 Norman
 Stillwater

OREGON
 Ashland
 Eugene
 La Grande
 Portland
 Salem

PENNSYLVANIA
 Allentown (Fogelsville)
 Harrisburg (Middletown)
 Indiana
 Philadelphia
 Pittsburgh
 West Chester

PUERTO RICO
 San Juan

RHODE ISLAND
 Providence

SOUTH CAROLINA
 Charleston
 Clemson
 Columbia
 Conway
 Florence
 Rock Hill
 Spartanburg
 Sumter

SOUTH DAKOTA
 Mission
 Vermillion

TENNESSEE
 Martin

TEXAS
 Arlington
 Austin
 Brownsville
 Dallas (Denton)
 El Paso
 Houston
 Laredo
 San Angelo
 San Marcos
 Texarkana

UTAH
 Logan

VERMONT
 Burlington

VIRGIN ISLANDS
 St. Thomas

VIRGINIA
 Arlington (Fairfax)
 Charlottesville
 Norfolk
 Williamsburg
 Wise

WASHINGTON
 Ellensburg
 Seattle

WEST VIRGINIA
 Huntington
 Morgantown
 South Charleston

WISCONSIN
 Oshkosh
 Milwaukee

WYOMING
 Laramie

U.S. Virgin Islands

DC

K

MN

WI

IA

MO

AR

LA
MS

AL

TN

KY

IN
IL

MI

OH

WV
VA

NC

SC
GA

FL

HI

Puerto Rico

PA

NY

NH
VT

ME

MA

RI
CT

NJ

DE
MD

G PROJECT SITES 2003
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l e a d e r s h i pe x p e r i e n c e
b r i n g i n g

a n d

The National Writing Project serves schools in two ways: with programs and with leadership 
development. In 2002–2003, local writing project teacher-consultants worked in 2,922 schools across 
the country and established long-term partnerships with 342 schools, 73 percent of which were Title 
I eligible. Throughout the year, writing project teacher-consultants conducted over 6,000 programs in 
schools and districts and on university campuses.

t o  l o c a l  s c h o o l s

Research shows that National Writing Project programs make a positive contribution to student 
achievement in urban, rural, and suburban schools. Studies by the Academy for Educational Development 
(AED) were conducted in the classrooms of writing project teachers in 36 schools, two-thirds of which 
had more that 50 percent of the students eligible for free or reduced-price lunch. More than 1,900 
third and fourth grade students of writing project teachers took part in fall and spring timed writing 
assessments over a three-year period. In 2001–2002, 82 percent of third-graders and 85 percent of 
fourth-graders reached “adequate” or “strong” achievement for effectiveness in persuasive writing by 
their second assessment. A total of 72 percent of third-graders and 78 percent of fourth-graders also 
demonstrated “general” or “clear” control of usage, mechanics, and spelling by their second assessment 
in 2001–2002. Students made similar gains in each of the previous two years of the AED research study.

Inservice

Summer Institute

Youth and Community

Continuity

School partnerships may incorporate all four program types.

53%

3%

10%

34%

Types of NWP programs and leadership opportunities as percentage of all programs
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b r i n g i n g

a n d

Young Writers Camps

In 2002–2003, 116 sites provided over 350 programs for 26,164 students across America. These 
programs take place on university campuses and in K–12 schools. The Youth Writing Camp, conducted 
by the Oklahoma State University Writing Project, is one example. Initially held at Marshall Elementary, 
a Title I school in Tulsa, the camp offered a two-week program for youngsters along with professional 
development workshops for the camp’s teachers. Among the camp activities were minilessons, journal 
writing, a walking trip, and an art museum trip to stimulate writing. Students contributed to a published 
anthology and took part in a fi nal celebration with their parents.

The result, says Marshall’s principal, Kayla Robinson, is that “for the past three years (1998–2000) 91 
to 100 percent of our fi fth-graders have achieved a satisfactory score on the state mandated writing 
test. This isn’t because they all went to writing camps or their teachers went to writing camps. This is 
happening because writing camp made writing a priority at Marshall, and lots of children discovered 
they could be successful and have a lot of fun.”  The design for this camp has served as a model for other 
elementary schools in Oklahoma.

Rural Voices Radio

NWP also provides national program opportunities. For students and teachers in rural schools, crafting 
stories, essays, and poems about their communities for an award-winning radio program is both highly 
motivating and demanding. Writing project sites in fourteen states have participated in the Rural Voices 
Radio series, which has aired across the country on public radio stations. Packaged on CDs, the radio 
programs are also becoming part of a classroom curriculum. “When students hear rural stories from 
across the country,” says Corey Harbaugh of the Third Coast Writing Project in Michigan, “two important 
obstacles are cleared for them. First, the program honors student writers, inviting other students to take 
their own writing seriously, and second, it permits and invites students to write without apology from 
their own sense of the places they know.”

t o  p r o g r a m s  f o r  s t u d e n t s





21

l e a d e r s h i pe x p e r i e n c e
b r i n g i n g

a n d

New-Teacher Initiative

To support new teachers and to keep them in the profession, the National Writing Project, with partial 
funding from the W. Clement and Jessie V. Stone Foundation, has designed an initiative to develop local 
programs, focused on writing and reading, for teachers in their fi rst three years of teaching. Currently, 
eighteen sites have developed model programs.

National Reading Initiative

The NWP has received support from the Carnegie Corporation to produce resources and professional 
development services for teachers, grades 4–12, that focus on improving students’ abilities with 
informational texts and expository writing. The fi rst group of participating writing project sites will 
begin their work in March 2004. As with all NWP initiatives, the initial research and development 
efforts will be disseminated throughout the national network of sites.

Technology Liaison Initiative

Currently, 158 writing project sites have a designated technology liaison who addresses a range of 
needs, including integrating technology into the summer institute, supporting listservs, designing 
websites, and creating professional development programs. In 2003, NWP sponsored a summer 
institute for technology liaisons to explore the teaching of writing in a digital age. This institute, held in 
Huntington, West Virginia, serves as one model for a planned series of technology institutes in different 
parts of the nation.

New Research Initiative

The National Writing Project has begun a series of coordinated studies with local writing project sites 
in six states throughout the nation. Studies emphasize student learning and achievement and involve 
university faculty, K–12 teachers, and administrators. By the end of 2004, the set of studies will provide 
useful local fi ndings as well as a compilation of results that tell a larger story of NWP impact on student 
learning.

t o  r e f o r m  i n  e d u c a t i o n
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Board of Directors
National Writing Project

We have audited the accompanying statement of fi nancial position of National Writing Project (NWP) (a nonprofi t 
California corporation) as of September 30, 2003, and the related statements of activities, functional expenses and 
cash fl ows for the year then ended.  These fi nancial statements are the responsibility of NWP’s management.  Our 
responsibility is to express an opinion on these fi nancial statements based on our audit.  

We conducted our audit in accordance with auditing standards generally accepted in the United States of America.  
Those standards require that we plan and perform the audit to obtain reasonable assurance about whether the fi nancial 
statements are free of material misstatements.  An audit includes examining, on a test basis, evidence supporting the 
amounts and disclosures in the fi nancial statements.  An audit also includes assessing the accounting principles used 
and signifi cant estimates made by management, as well as evaluating the overall fi nancial statement presentation.  We 
believe that our audit provides a reasonable basis for our opinion.

In our opinion, the fi nancial statements referred to above present fairly, in all material respects, the fi nancial position 
of National Writing Project as of September 30, 2003, and the change in its net assets, functional expenses and its 
cash fl ows for the year then ended in conformity with accounting principles generally accepted in the United States 
of America.

Grant Thornton, LLP
San Francisco, California
February 5, 2004

R e p o r t  o f  I n d e p e n d e n t  C e r t i f i e d  P u b l i c  A c c o u n t a n t s
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ASSETS

Cash and cash equivalents $ 1,383,683
Accounts receivable 6,329
Grant receivable 1,000,000
Prepaid expenses 73,141
Furniture and equipment, net 238,942

TOTAL ASSETS $ 2,702,095
LIABILITIES AND NET ASSETS

Accounts payable $ 848,195
Accrued expense 94,953
Deferred revenue 196,375

TOTAL LIABILITIES $ 1,139,523
NET ASSETS

Unrestricted $ 1,492,242
Temporarily restricted 70,330

TOTAL NET ASSETS $ 1,562,572

TOTAL LIABILITIES AND NET ASSETS $ 2,702,095

NATIONAL WRITING PROJECT STATEMENT OF FINANCIAL POSITION
FOR THE YEAR ENDED SEPTEMBER 30, 2003

NATIONAL WRITING PROJECT STATEMENT OF ACTIVITIES
FOR THE YEAR ENDED SEPTEMBER 30, 2003

REVENUES AND OTHER SUPPORT 
Federal grant $ 14,000,000 $ - $ 14,000,000
Other grant revenue 23,625 - 23,625
Contributions 76,054 180,183 256,237
Publications 61,812 - 61,182
Interest income 13,971 - 13,971
Net assets released from restrictions 164,378 (164,378) -

TOTAL REVENUES AND OTHER SUPPORT $ 14,339,840 $ 15,805 $ 14,355,645

EXPENSES

Program services

      Writing project developments $ 13,117,403 $ - $ 13,117,403
Supporting services

Management and general 1,175,704 - 1,175,704

TOTAL EXPENSES $ 14,293,107 $ - $ 14,293,107

CHANGE IN NET ASSETS $ 46,733 $ 15,805 $ 62,538

NET ASSETS AT BEGINNING OF YEAR $ 1,445,509 $ 54,525 $ 1,500,034

NET ASSETS AT END OF YEAR $ 1,492,242 $ 70,330 $ 1,562,572

UNRESTRICTED TEMPORARILY RESTRICTED TOTAL
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NATIONAL WRITING PROJECT STATEMENT OF FUNCTIONAL EXPENSES
FOR THE YEAR ENDED SEPTEMBER 30, 2003

Site support grants $ 7,252,877 $ - $ 7,252,877
Personnel 1,969,832 513,216 2,483,048
Professional services 2,078,321 36,122 2,114,443
Travel and meetings 1,390,571 29,539 1,420,110
Facility costs 125,788 193,553 319,341
Publications 163,625 - 163,625
Supplies 17,147 109,649 126,796
Printing 71,142 8,727 79,869
Telephone 28,216 81,835 110,051
Miscellaneous 1,743 19,858 21,601
Postage 18,141 33,943 52,084
Accounting - 14,500 14,500
Equipment maintenance - 9,139 9,139
In-kind services - 15,700 15,700
Loss on disposal - 3,656 3,656
Insurance - 11,432 11,432

$ 13,117,403 $ 1,080,869 $ 14,198,272

Depreciation expense - 94,835 94,835

$ 13,117,403 $ 1,175,704 $ 14,293,107

PROGRAM SERVICES

MANAGEMENT 
AND GENERAL TOTAL

CASH FLOWS FROM OPERATING ACTIVITIES

Change in net assets $ 62,538
Adjustments to reconcile change in net assets to net cash provided by operating activities

Depreciation 94,835
Loss on disposal of fi xed asset 3,656

Receivables (292,930)
Prepaid expenses (16,376)
Accounts payable 430,468
Accrued expense 44,585
Deferred revenue 196,375

NET CASH PROVIDED BY OPERATING ACTIVITIES 523,151

NET CASH FLOWS USED FOR INVESTING ACTIVITIES

Purchase of property and equipment (58,111)

NET INCREASE IN CASH 465,040

CASH AT BEGINNING OF YEAR 918,643
CASH AT END OF YEAR $ 1,383,683

NATIONAL WRITING PROJECT STATEMENT OF CASH FLOW
FOR THE YEAR ENDED SEPTEMBER 30, 2003



25

GENERAL

The National Writing Project (NWP), a not-for-profi t corporation, was organized in 1990 pursuant to the California Nonprofi t 
Corporation Law for charitable and educational purposes. The primary objective of NWP is to improve student writing skills. 
NWP develops and maintains nationwide project sites to improve student writing, the teaching of writing and the use of 
writing in the nation’s classrooms, to improve university and school staff development programs, to promote the recognition 
of exceptional teachers through the National Writing Project’s teachers-teaching-teachers model, and to fund the project sites 
in all states and regions of the United States. There are 175 sites as of September 30, 2003.

NET ASSET CATEGORIES

• Unrestricted

Unrestricted net assets consist of all resources of NWP, which have not been specifi cally restricted by a donor.

• Temporarily Restricted

Temporarily restricted net assets consist of cash and other assets received with donor stipulations that limit the use of the 
donated assets.  When a donor restriction expires, that is, when a stipulated time restriction ends or purpose restriction 
is accomplished, temporarily restricted net assets are reclassifi ed to unrestricted net assets and reported in the statement 
of activities as net assets released from restrictions. NWP has one program, the primary objective of which is to improve 
student writing skills, that is funded by both federal grants and private individuals and foundations.  All temporarily 
restricted balances are time restricted as well as for the improvement of writing skills. 

CASH AND CASH EQUIVALENTS

NWP considers all highly liquid investments with a remaining maturity of three months or less at the date of acquisition to be 
cash equivalents. The carrying amount approximates fair value because of the short maturity of those instruments. Included in 
cash and cash equivalents are investments in U.S. Treasury securities. Interest earned on these securities is included in interest 
income in the accompanying statement of activities and changes in net assets.

INCOME TAXES

NWP is exempt from federal income taxes under Section 501(c)(3) of the Internal Revenue Code and is a California tax-
exempt organization.

PROPERTY AND EQUIPMENT

Offi ce furniture and equipment are recorded at cost. Depreciation is computed on a straight-line basis over the estimated useful 
lives of the assets.  Furniture and fi xtures are depreciated over 7 years and computer equipment is depreciated over 5 years.  
Depreciation expense was $94,835 for the year ended September 30, 2003.

DEFERRED REVENUE

Deferred revenue consists of a grant that will be recognized as revenue when the related services are performed.

S e p t e m b e r  3 0 ,  2 0 0 3

N o t e  A :  S u m m a r y  o f  S i g n i f i c a n t  A c c o u n t i n g  Po l i c i e s

N OT E S  TO  F I NA N C I A L  S TAT E M E N T S
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GRANT REVENUE

Grant revenue is generally recognized as related expenses are incurred.  A signifi cant portion of the grant funding is awarded 
to subrecipients, the majority of which are universities throughout the United States of America.  NWP records a receivable, 
related revenue, accrues a liability and related expense for funds passed onto subrecipients at the time NWP formally commits 
the funds to the universities.  Funds that have been committed but not distributed to the subrecipients as of September 30, 
2003, total $513,692.  The organization has 90 days after the close of the grant period to pay grant liabilities.

IN-KIND SUPPORT

NWP records in-kind support for professional services received.  Contributed professional services are recognized if the services 
received (a) create or enhance long-lived assets or (b) require specialized skills, are provided by individuals possessing those 
skills, and would typically need to be purchased if not provided by donation.  The amounts refl ected in the accompanying 
fi nancial statements as Contributions are offset by like amounts included in expenses.  

ESTIMATES

The preparation of fi nancial statements in conformity with accounting principles generally accepted in the United States 
requires management to make estimates and assumptions that affect the reported amounts of assets and liabilities and 
disclosure of contingent assets and liabilities at the date of the fi nancial statements and the reported amounts of revenues and 
expenses during the reporting period.  Actual results could differ from those estimates.

FUNCTIONAL ALLOCATION OF EXPENSES

NWP allocates direct expenses to the program. Common expenses are allocated among the program and supporting services 
in accordance with their proportional share of such expenses.  

N o t e  B :  P r o p e r t y  a n d  E q u i p m e n t

Property and equipment consists of the following:

Furniture and equipment  $ 219,530

Computers  240,852

 $ 460,382

Less:

Accumulated depreciation   (221,440)

TOTAL:   $  238,942

N o t e  C :  C o m m i t m e n t s

NWP leases its facility under a cancelable operating lease.  The lease arrangement is a one-year verbal agreement with 
approximate monthly payments of $24,108.  Total rental expense for the year ended September 30, 2003, was $295,529. 
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Statement of Financial Accounting Standards No. 105 requires disclosure of information about fi nancial instruments with off-
balance-sheet risk and about concentrations of credit risk for all fi nancial instruments.  Financial instruments, which potentially 
subject NWP to concentrations of credit risk, consist principally of temporary cash investments. The potential concentration of 
credit risk pertaining to temporary cash investments will vary throughout the year depending upon the level of cash deposits 
versus amounts insured. The amount of cash subject to such risk as of September 30, 2003, was $1,183,683.

N o t e  D :  Pe n s i o n  P l a n

A tax-sheltered annuity is provided to substantially all employees through TIAA-CREF.  NWP will contribute up to 11% of an 
employee’s salary for amounts earned up to $16,500, and up to 14% for amounts earned in excess of $16,500, restricted to 
other limitations.  Pension expense for the year ended September 30, 2003, was $187,165.

N o t e  E :  I n f o r m a t i o n  C o n c e r n i n g  C r e d i t  R i s k  F i n a n c i a l  S t a t e m e n t s
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The mission of the National Writing Project is to improve writing and 
learning in the nation’s schools. Through its professional development model, 
the National Writing Project recognizes the primary importance of teacher 
knowledge, expertise, and leadership.

The National Writing Project believes that access to high-quality educational 
experiences is a basic right of all learners and a cornerstone of equity. Through 
its extensive network of teachers, the National Writing Project seeks to promote 
exemplary instruction of writing in every classroom in America.

The National Writing Project values diversity—our own as well as that of our 
students, their families, and their communities. We recognize that our lives and 
practices are enriched when those with whom we interact represent diversities 
of race, gender, class, ethnicity, and language. 

T h e  g o a l s  o f  t h e  N a t i o n a l  W r i t i n g  P r o j e c t  a r e :

• to improve student writing and learning in kindergarten through university 
classrooms

• to extend the uses of writing in all disciplines

• to provide schools, colleges, and universities with an effective professional 
development model

• to identify, celebrate, and enhance the professional role of successful 
classroom teachers. 

M i s s i o n  S t a t e m e n t
We have studied dozens of investments in educational reform.  Most are short-
lived, one-time projects.  The National Writing Project network, in contrast, 
stands out as a rare example of a long-term and cost-effi cient investment in 
what we call an educational improvement community. Millions of teachers are 
dedicated to teaching the nation’s students; yet surprisingly, comparatively few 
people and resources are dedicated to supporting the continual improvement 
of teaching.  NWP has been ongoing and steadily growing for thirty years.  The 
members of this improvement community are teachers and university faculty in 
all corners of the country.  Through more than 6,400 NWP programs each year, 
they contribute to state and federal reforms, strengthen the teaching profession, 
promote school improvement, and reach into classrooms to support individual 
teachers as they work with students.

—Mark St. John, President, Inverness Research Associates

E v a l u a t o r ’ s  S t a t e m e n t

2 0 0 2 - 2 0 0 3  D a t a  a t  a  G l a n c e 1
N a t i o n a l  W r i t i n g  P r o j e c t  

1 Data Source: Inverness Research Associates, Inverness, CA
2 Educators include teachers, administrators, and preservice teachers.
3 All participants include educators plus students and parents.

Number of writing project sites 185

Number of states with writing project sites 
(plus D.C., Puerto Rico, and U.S. Virgin Islands) 50

Number of educators served by sites2 132,375

Number of hours educators spent in programs 
conducted by writing project sites 1,756,804

Number of all participants served by sites3 184,030

Number of hours all participants spent in programs 
conducted by writing project sites 2,544,652

Total number of programs conducted by sites 6,482

Number of teacher-consultants conducting programs at sites 11,887

Number of dollars raised by National Writing Project sites $21,299,505



NATIONAL WRITING PROJECT

2003 Annual Report

NATIONAL WRITING PROJECT

University of California
2105 Bancroft Way #1042

Berkeley, California 94720-1042

tel 510.642.0963
fax 510.642.4545

nwp@writingproject.org
www.writingproject.org


